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NON-STREAMING 

There is a growing interest, and a growing 
literature, on the whole question of streaming in 
primary and secondary schools. It is evident 
that the movement towards non-streaming, which 
is gathering way, is closely linked up with the 
parallel movement towards the reorganisation of 
secondary education on the lines of the compre
hensive school. Both derive from a new approach 
to the potentialities of children, one which 
places the major emphasis on the educability of 
the normal child. 
FORUM has played some part in the discussion 

of these new tendencies. It was because the 
editorial board held a specific attitude to the ques
tion of streaming in junior schools, that it decided 
to concentrate its Evidence to the Plowden Com
mittee on this issue. The FORUM evidence is 
published in full in this number. It contains a 
detailed statement of the case for non-streaming. 

It is to be hoped that this document will not be 
regarded by secondary school and other teachers 

as irrelevant to their own concerns. If the case 
made in the Evidence is accepted, it has very 
definite implications for secondary education, not 
only in terms of its overall reorganisation on com
prehensive lines, but also in terms of the inner 
organisation of the secondary school, whatever 
the type. 

In April, FORUM organised a conference—the 
first of its kind—which dealt with the question of 
non-streaming not only at the primary, but also at 
the secondary stage. The report of the session on 
the secondary school is also published in this 
number. 

Other articles are concerned with the relation 
of parents and teachers, and with the problems 
involved in the raising of the school leaving age. 
Developments in educational psychology which 
underlie the new approach to children's learning, 
discussed by Dr. Lunzer, are also particularly 
relevant to problems of the inner organisation of 
the school. 

Evidence submitted by the Editorial Board of FORUM 
to the Plowden Committee 

I. Introduction 

1. The Editorial Board of FORUM welcomes the 
decision of the Minister of Education to institute 
an enquiry into primary education through the 
Central Advisory Council for England. The terms 
of reference—'to consider primary education in all 
its aspects and the transition from primary to 
secondary education'—should allow for a compre
hensive investigation into a field which, since it 
concerns the years of early childhood, is of key 
importance to the educational system as a whole. 

2. We would like to make it clear from the start 
that, in our view, primary education is of equal 
importance to secondary education, that it is time 
that this was officially recognised and its full impli
cations worked out and implemented. Acceptance 
of this policy would involve the reduction of the 
size of classes to 30 pupils, equal capitation allow
ances with secondary schools, the removal of salary 
differentials based on the points system, and such 
other changes as are required to bring about a full 
equality of treatment both of the children and of 
teachers with those in the secondary field. 
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3. A n encouraging feature of English education 
over the last decade has been the growth of a new 
flexibility of organisation reflecting new trends in 
educational theory and practice. The establishment 
of comprehensive secondary schools, which are 
taking a variety of forms, finds its educational 
justification in a more positive assessment of the 
nature of children and of their capacity for learn
ing than was held in the 1920's and 30's. The move
ment to break down rigidities in the primary school 
by the abolition of streaming is, in our view, 
another significant new tendency, based on a similar 
outlook, and having very wide educational connota
tions. Since this question of school organisation 
underlies all others, we propose to concentrate on 
it in this document. 1 

4. It may be as well briefly to indicate the creden
tials of the F O R U M Editorial Board to give 
evidence on this question. The Board contains four 
experienced Junior School headmasters (one is now 
a Training College lecturer) all of whom unstreamed 
their schools during the last ten years since each 
was convinced, as a result of his experience in 
running a streamed school, that this form of organi
sation was educationally deleterious. T w o of these 
have outlined the reasons for unstreaming in pub
lished articles. 2 Other members of the Board 
questioned the educational justification of junior 
school streaming in published works up to twelve 
years ago. 3 The Board also contains the headmaster 
of one of the first secondary modern schools to be 
organised on a non-streamed basis. In 1962 F O R U M 
organised a conference on non-streaming in the 
junior school attended by about 200 teachers;* a 
conference on non-streaming in primary and second
ary schools has also just been carried through. 5 In 

1 The concept of flexibility of school and classroom 
organisation has, of course, been widely accepted, in 
particular by infant school teachers, over a much longer 
period than the last decade. The work and writings of 
such pioneers as Robert Owen, Pestalozzi and Froebel 
all pointed in this direction. 

2 G. Freeland, 'Purpose and Method in the Un
streamed Junior School', New Trends in English Educa
tion (1957) ed. B. Simon. E. Harvey, 'Unstreaming a 
Junior School', FORUM, Vol. 2, No. 2, Spring, 1960. 
See also 'Streaming in Schools', The Guardian, 28th 
January, 1963 and Times Educational Supplement, 4th 
January 1963, for a description of the school of which 
N. T. Morris is head, and 'An Experiment in Non-
Streaming', FORUM, Vol. 4, No. 3, Summer 1962, for 
a description of the school of which E. Linfield was 
then deputy head. 

3 B. Simon, Intelligence Testing and the Comprehen
sive School (1953); E. Blishen, Minus Eleven Plus. 

* This is fully reported in FORUM, Vol. 5, No. 2, 
Spring, 1963. 

5 Reported in this issue of FORUM. 

addition F O R U M has consistently carried articles 
on the implications of non-streaming during the six 
years of its existence. The movement towards non-
streaming was, in fact, one of the 'New Trends in 
Education' which brought the Editorial Board to
gether in the first place, and which led to the decision 
t o publish a journal devoted to the discussion of 
these trends. Because our experience is confined to 
junior schools, our evidence will not include a dis
cussion of the problem of class organisation in infant 
schools. 

5. We hold that the decision whether or not to 
'stream' is of crucial importance, involving all the 
main issues as to the nature and direction of junior 
school education. It is n o accident that streaming 
developed with official encouragement in the 1930's 
as the pressure of the 1 1 + (the 'scholarship') became 
increasingly dominant. This posed what has become 
a key question: is the chief function of the junior 
school to be—as in fact it has become—an essential 
part of the whole selective process, its pupils, at the 
age of seven or eight, divided into A, B, or C 
'streams' only one of which normally provides the 
opportunity for acquiring the skills necessary to pass 
the selection examination? Or is the school to be 
organised to allow the realisation of strictly educa
tional aims comprehending all the pupils? This is 
the question at issue. Inevitably it raises fundamental 
problems concerning both the form and content of 
junior school education. 

6. What, then, are the educational aims for children 
of primary school age? Schools which were first 
designed to teach children to read, write and cipher 
must now broaden their aims 'to teach children how 
to live', it was said in the Consultative Committee's 
Report on the Primary School (1931). Today these 
schools are, to a greater extent than in the past, 
neighbourhood schools taking in the vast majority 
of children from the age of five. And the best 
primary schools see it as their task to provide the 
means to all-round development in a social setting, 
the school community. The children learn to live 
together, to work and play together, because in so 
doing not only are qualities of character and outlook 
formed but learning itself takes place most effec
tively, notably the use and enrichment of language 
which is fundamental to all education. Within this 
framework the basic skills are taught not as an end 
in themselves but as a means to the end of extending 
activities and fostering self-expression in the fullest 
meaning of the term. There is emphasis on creative 
activity, on mental and physical development, 
encouragement of initiative and self-reliance. But 
there is also systematic teaching of a kind designed 
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to form essential abilities and skills. There is con
cern for the children's health, for the amendment o f 
defects, and co-operation with parents in all these 
matters. Above all, the best junior schools today are 
not so much concerned with the memorisation of 
information and the learning of certain limited skills 
as with promoting the child's curiosity and indepen
dence, encouraging his own inner development, 
bringing to him a widely ranging experience—in 
short, with encouraging the growth of all those 
aspects of the child's personality which will enable 
him not only to live happily in the present as a child, 
but also to continue to develop as an individual with 
many-sided interests and skills when he finally passes 
to the secondary school. 

7. How far have these aims been achieved? The 1931 
Report, as is well known, recommended that the 
primary curriculum should be thought of in terms 
of activity and experience rather than knowledge to 
be acquired and facts to be stored. There can be no 
doubt that this precept has done much to revolu
tionise life in the primary schools—here the junior 
schools have drawn successfully on the experience 
of infant schools, and, to a considerable extent, have 
broken through the old pattern of rote learning 
inherited from earlier days. But in another section 
of the same report ideas were crystallised and recom
mended to the schools which, although put forward 
with good intentions, operated in a diametrically 
opposite direction. These were the proposals con
cerning 'streaming'. 

8. It was the 1931 Report which first proposed that 
children should be classified in junior schools 
according to 'their natural gifts and abilities', and 
suggested that, where possible, there should be a 
'triple-track' or 'streamed' system of organisation 
comprising A, B and C streams. 1 This proposal arose 
from the evidence given by the psychological wit
nesses to the committee who, at that time, held firmly 
to the view that 'intelligence' was not only a largely 
innate characteristic, but that it could be accurately 
measured by means of a group verbal intelligence 
test. It was also held that intelligence testing 'revealed 
the wide range of individual differences and its steady 
expansion from year to year'. On these grounds it 
was stated that while 'younger children can be 
grouped together without much regard to their 
different degrees of mental endowment', an un
streamed class of eight- or nine-year-olds would be 
'extremely heterogenous'. 'By the age of 12,' Sir Cyril 
Burt, the chief psychological witness, added in his 
evidence, 'the range has become so wide that a still 
more radical classification is imperative. Before this 
age is reached children need to be grouped according 

to their capacity, not merely in separate classes or 
standards, but in separate types of school. ' 2 

9. Streaming, therefore, as well as the provision of 
different types of secondary school, was originally 
justified on the grounds that children are born with 
a fixed and largely unchangeable mental endowment. 
It is interesting to note that, at that stage, this con
cept was hardly challenged; and that junior schools, 
which came into being as separate entities as H a d o w 
'reorganisation' proceeded, adopted this method of 
organisation where possible. This was due, not only 
t o widespread acceptance of contemporary theories 
as to the nature of 'intelligence', but also to the 
growing pressure of 1 1 + selection on the schools, 
and the consequent desirability, in the eyes of head
teachers, of separating out those children who, it was 
felt, had some opportunity of gaining a place in a 
selective secondary school and preparing them, 
sometimes very intensively, for this examination. 
Nevertheless, it can now be seen that the 1931 
Report proposed two fundamentally contradictory 
aims. On the one hand it saw children as essentially 
educable, able to profit and develop intellectually 
from 'experience and activity'—on the other hand it 
proposed a form of school organisation which 
reflected the view that a child's intellectual develop
ment is predetermined by his genetic endowment, 
and which has led to a formality of teaching method 
and a rigidity of organisation not only quite con
trary to its general proposals, but against which it 
specifically warned. 

10. The problem today, therefore, is to find the way 
of breaking out of this situation. This, in our view, 
involves discontinuing the practice of organising the 
junior school as if it were a selective instrument, and 
reconsidering the whole problem of school organisa
tion in terms of the comprehensive aims set out in 
paragraph 6. What is necessary, from a strictly 
educational point of view, is to adapt the organisa
tion of the school so that it can develop the kind of 

1 'The break at eleven has rendered possible a more 
thorough classification of children', reports the com
mittee. 'It is important that this opportunity should be 
turned to fullest account. One great advantage of the 
self-contained primary school is that the teachers have 
special opportunities for making a suitable classification 
of the children according to their natural gifts and 
abilities . . . In general we agree with our psychological 
witnesses in thinking that in very large primary schools 
there might, wherever possible, be a "triple-track" 
system of organisation, viz.: a series of "A" classes for 
the bright children, and a series of smaller "C" classes 
or groups to include retarded children, both series being 
parallel to the ordinary series of "B" classes or groups 
for the average children.' The Primary School (1931), 
77-8. 

2 Ibid. Appendix III, 258. 
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teaching, activities, and general ethos needed to 
achieve these aims. 

11. Before coming on to this question it will be as 
well to define the scope of primary school education. 
A proposal for raising the compulsory school entry 
age to six has been mooted. In our view this would 
be an extremely retrograde measure. In general it 
may be said that the earlier organised education 
begins, the better. Research is increasingly bringing 
out the crucial importance of the early years to child 
development as a whole. Certainly by the age of five, 
as Miss Gardner (head of the Department of Child 
Development at the University of London Institute 
of Education) has recently reiterated, children show 
'an intense zest for learning'.1 The infant school 
teacher, building on this characteristic of the young 
child, can systematically help him to develop his 
grasp of speech and powers of expression, and 'plan 
an environment designed to encourage the child's 
learning'.2 As a result of the researches of L. S. 
Vigotsky, A. R. Luria, Piaget, M. M. Lewis and 
other psychologists the close connection between 
language and mental development is now increas
ingly recognised.3 The infant school can do an 
essential job in helping the more deprived children 
to overcome language difficulties which are environ
mentally determined, and so lay the basis for their 
further intellectual development. At the same time, 
the infant school helps the child develop in a social, 
co-operative atmosphere; supports his physical and 
aesthetic growth, widens his horizons. In particular 
a good infant school education can help the more 

1 D. E. M. Gardner, Threat to the Foundation of 
British Education', FORUM, Vol. 6, No. 2, Spring, 
1964. 

2 Ibid. 
3 Norah Gibbs, 'Children's Language Development', 

in Studies in Education (1963); M. M. Lewis, Language, 
Thought and. Personality (1963): A. R. Luria, Speech and 
the Development of Mental Processes in the Child 
(1959); L. S. Vigotsky, Thought and Language (1962 ed). 

4 The tendency towards rigid organisation had 
already come under criticism in the 1930's and '40's 
from educationists such as Miss Nancy Catty, Miss 
Gardner and Miss Atkinson, who held that it did not 
provide the most effective environment for the child's 
social development. It is worth noting here that the 
Advisory Council on Education in Scotland, in its report 
on Primary Education published in 1946, also opposed 
streaming: 'We think that it is on the whole the sounder 
policy that a class should consist of pupils of the whole 
normal range of ability. The attempt to secure more 
homogeneous classes in a large school not only fails to 
secure its immediate object completely, but has undesir
able repercussions on both pupils and teachers. While a 
class may well be taken as a whole for certain 
activities and divided in different ways for different 
activities, the final emphasis must be on the individual, 
who is the only real unit for learning and progress'. 
p.19. 

deprived children reach the level of the more 
advanced, perhaps from more fortunate homes, so 
laying the basis for overcoming the kind of divisions 
between children which tend to be crystallised in the 
form of junior school streaming. For all these 
reasons, therefore, we recommend strongly that the 
compulsory school entry age should remain at five 
and that educational facilities should be provided 
for children below the age of five through the wide 
extension of nursery schools and classes. These 
should be available for all children whose parents 
desire them—and this may amount to some 50% of 
the age-groups concerned. 

12. We do not propose to go into the further ques
tion of the age range primary schools should cover, 
nor into that of the division of the primary age-range 
into different schools. This, in our view, depends 
partly on local conditions and, more particularly, on 
proposals concerning the organisation of secondary 
education. There may well be advantages in thinking 
in terms of a first stage from five to nine and a 
second from nine to 13. But we leave this aside in 
order to concentrate on the broader educational 
issues relevant to the primary stage of education, 
however organised. 

I I . The effect of streaming on 
junior school education 

13. We have already pointed out that, after 1931, 
junior schools tended to become dominated by the 
theory that a child's future intellectual development 
is fatally determined by hereditary factors, and by 
the practice of rigid streaming that was its educa
tional counterpart. In the early 1950's, this practice 
came under criticism on the grounds that the very 
process of dividing children into streams according 
to some assessment of their 'ability' created a situa
tion which ensured that the original differences 
between children on entry to the school became 
exaggerated in the process of their education.4 The 
point was made that if the more advanced children 
at seven are put together to form one class, and the 
more backward to form another, then the former 
are bound to pull ahead at a more rapid rate than 
the latter, so that early differences become enlarged. 
At the same time it was held that children from the 
more deprived homes tended to be put in the lower 
streams, since their early experiences would have the 
effect of retarding them as compared with those 
coming from normal homes. Streaming, in other 
words, would tend to reflect social (rather than con
genially intellectual) differences, and to accentuate 
them on the level of intellectual development. It was 
further pointed out that streaming broke up the unity 
of the school, led to divisions of prestige among the 
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staff, and powerfully influenced the attitude of 
teachers to the educability of their pupils, so affect
ing the child's response—relegation to a low stream, 
in particular, leading to feelings of rejection in the 
great majority of children. It was at this time, also, 
that the theory and practice of intelligence testing 
began to come under sharp criticism, which cast 
doubt on the claims made by psychologists in the 
1920's and 1930's. 1 

14. Experimental work has tended to confirm these 
original criticisms. A s is well known, the British 
Psychological Society set up a Working Party in 
1955 to reassess the whole position as regards 
secondary school selection and the use of testing for 
this purpose. Their report (1957) 2 led to a significant 
modification of earlier theories as to the nature of 
intelligence', and it is significant that the section on 
streaming (entitled 'Stereotyping effects of streaming 
by ability') starts with the remark: 'Few nowadays 
would subscribe to the statement made in the Spens 
Report: "We are informed that, with few exceptions, 
it is possible at a very early age to predict with some 
degree of accuracy the ultimate level of a child's 
intellectual powers".' The dangers of streaming, it 
is added, 'are obvious'. Children 'who are relegated 
to a low stream, to suit their present level of ability, 
are likely to be taught at a slower pace; whereas the 
brighter streams, often under the better teachers, are 
encouraged to proceed more rapidly. Thus initial 
differences become exacerbated, and those duller 
children who happen to improve later fall too far 
behind the higher streams in attainments to be able 
to catch up, and lose the chance to show their true 
merits'.3 At that time a small-scale investigation 
(Khan, 1955) showed that 'such early streaming 
reflects social class much more than it does real 
ability, since those quicker to read mostly come 
from middle-class homes'. 4 The report concluded 
that streaming should 'in general be avoided in 
favour of grouping by age, and should be kept as 
flexible as possible till a fairly late stage'. 5 

15. Since the publication of this report, further 
investigations have been carried through which have 
tended to confirm these findings. Thus Blandford's 
research (1957) confirmed that streaming tends t o 
accentuate initial differences of attainment. 6 In 1959 
J. C. Daniels' research, which involved comparison 
of two unstreamed and two streamed schools over 
a period of four years, was completed; this suggested 
that the non-streamed school provides a more effec
tive educational environment than the streamed 
school. Non-streaming was shown to raise the 
average level of attainment of the children con
cerned, as compared with those in the streamed 
schools. 7 During this period a large-scale experiment 

o n th i s q u e s t i o n w i t h official s u p p o r t w a s c a r r i e d o u t 
in S w e d e n u n d e r t h e a u s p i c e s o f H u s e n a n d 
S v e n s o n . 8 T h i s h a s i n d i c a t e d n o t o n l y t h a t t h e m o r e 
b a c k w a r d c h i l d r e n suffer f r o m t h e p r o c e s s o f s t r e a m 
i n g , b u t t h a t t h e m o r e a d v a n c e d are n o t h a m p e r e d 
i n t e l l e c t u a l l y i n t h e n o n - s t r e a m e d s i t u a t i o n . S o c o n 
c l u s i v e h a v e t h e resu l t s o f th i s e x p e r i m e n t a l w o r k 
b e e n , that n o d i f f erent ia t ion o f c h i l d r e n i s n o w p e r 
m i t t e d in t h e l o w e r a n d m i d d l e c l a s s e s o f S w e d i s h 
c o m p r e h e n s i v e s c h o o l s . I t m a y b e a s w e l l h e r e t o 
p o i n t o u t t h a t s t r e a m i n g i s a l m o s t u n k n o w n o n t h e 
C o n t i n e n t , or unt i l r e c e n t l y in the U . S . A . , 9 a n d t h e 

1 A . W. H e i m , The Appraisal of Intelligence (1954); 
B. S imon, op. cit. (1953). 

2 Secondary School Selection, ed. P. E. V ernon (1957). 
3 Ibid., 42 -3 . 
4 Ibid., 43 . T h e reference is to an unpubl ished thesis 

entitled 'A study of the Emot iona l and Environmental 
Factors associated with "Backwardness" in a seven- to 
eight-year-old group of children', University of London , 
1955. K h a n concluded jthat 'the effects o f streaming and 
in particular the al locat ion to a "backward" stream, are 
far-reaching and cumulative' . F O R U M , V o l . 4 , N o . 3, 
82. 

5 Secondary School Selection, 48 . 
6 'Standardised tests in junior schoo l s with special 

reference to the effects of streaming on the constancy of 
results', J. S. Blandford, unpubl ished thesis, Univers i ty 
of L o n d o n , 1957. 

7 J. C. Danie l s , 'The effects of educational segrega
tion', unpubl ished thesis, Univers i ty of Not t ingham, 
1959, summarised in British Journal of Educational 
Psychology, V o l . 31 , Part I, February 1961, Part II, June 
1961. Summarising his conclus ions , Danie l s wri tes : 
'There appears to be fairly definite evidence that the 
pol icy of non-streaming, as compared with streaming, 
significantly increases the average I .Q. of children in the 
junior schoo l by about three points of I.Q. . . . (that it) 
significantly increases the mean scores o f junior school 
pupi ls in reading and English tests . . . (that it) increases 
the level o f arithmetic attainment o f junior schoo l 
pupils' . 

8 Nils-Eric Svenson, Ability Grouping and Scholastic 
Achievement (Uppsala , 1962), report o n a five-year 
fo l l ow-up study m Stockholm. See also Torsten Husen 
and Nils-Eric Svenson, 'Pedagogic Mil ieu and D e v e l o p 
ment of Intellectual Skills', The School Review 
(Universi ty of Chicago) , 1960. It should be emphasised 
that this research was based o n the effect of streaming 
over the age of 11; there is n o streaming in junior 
schools in Scandinavia. 

9 There has, of course, been a g o o d deal of discussion 
recently in the Uni ted States on the w h o l e question o f 
grouping by ability (streaming), as wel l as a certain 
tendency to introduce the practice A considerable 
a m o u n t of research was done on this quest ion in the 
Uni ted States in the 1920's and 1930's and again re
cently. A recent review of this research, however , con
cludes that 'grouping as a process has se ldom been 
advocated on the basis of "research". One reason for 
this is s imply that the empirical studies d o no t clearly 
evidence a strong posit ion either w a y . - Individual 
academic progress in the ability group setting (stream-
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b a s i c s c h o o l i n t h e S o v i e t U n i o n , t a k i n g c h i l d r e n 
f r o m s e v e n t o 15 , i s e n t i r e l y u n s t r e a m e d o n p r i n c i p l e . 
S o v i e t e x p e r i e n c e g e n e r a l l y i n d i c a t e s t h a t n o n -
s t r e a m i n g c a n b e a c c o m p a n i e d b y s y s t e m a t i c l e a r n 
i n g i n t h e g e n e r a l s c h o o l s . 

16 . D u r i n g th i s p e r i o d para l l e l i n v e s t i g a t i o n s h a v e 
s h o w n a fur ther , l o n g u n s u s p e c t e d , effect o f s t r e a m 
i n g — t h e f a c t t h a t t h e p r o c e s s m i l i t a t e s a g a i n s t t h e 
in teres t s o f t h e ' y o u n g e r ' c h i l d r e n w i t h i n a t w e l v e 
m o n t h a g e - r a n g e , i .e . , t h o s e w h o s e b i r t h d a y s fa l l in 
t h e s p r i n g o r e a r l y s u m m e r . T h i s p o i n t w a s first 
ra i s ed b y C l a r k e w h o s h o w e d tha t t h e 'o lder ' c h i l d r e n 
( w i t h b i r t h d a y s f r o m S e p t e m b e r t o D e c e m b e r ) h a d 
a o n e i n t w o c h a n c e o f b e i n g p l a c e d i n a n A c l a s s , 
w h e r e a s t h e ' y o u n g e r ' c h i l d r e n ' s c h a n c e s w e r e o n e i n 
t h r e e o r f o u r . T h e lat ter h a v e , o f c o u r s e , h a d s o m e 
t i m e s o n e a n d s o m e t i m e s t w o t e r m s l e s s i n f a n t s c h o o l 
e d u c a t i o n t h a n t h e f o r m e r . It s e e m s p r o b a b l e , t h e r e 
f o r e , t h a t the ir c o m p a r a t i v e l y s h o r t i n f a n t s c h o o l 
e x p e r i e n c e p u t s t h e m at a d i s a d v a n t a g e as c o m p a r e d 
t o o t h e r c h i l d r e n w h e n e n t e r i n g t h e j u n i o r s c h o o l — 
the i r a t t a i n m e n t s a n d g e n e r a l charac ter i s t i c s h a v e 
h a d l e s s t i m e t o d e v e l o p u n d e r t h e g u i d a n c e o f t h e 
t e a c h e r i n a n e d u c a t i v e e n v i r o n m e n t . S o m e y o u n g 
c h i l d r e n are , in fac t , v i r t u a l l y o n e y e a r less m a t u r e 
t h a n o t h e r s — t h a t i s , i n t e r m s o f a c t u a l p h y s i c a l 
g r o w t h . I n t h i s s e n s e , t h e r e f o r e , s t r e a m i n g i s o f t e n 
b a s e d o n a n e x t r a n e o u s f a c t o r ra ther t h a n o n t h e 
ch i ldren ' s p o t e n t i a l c a p a c i t y . 1 

ing) does no t appear to be any greater than in a 
heterogeneous group'. T h e authors suggest that n o n -
streaming prov ides a m o r e posi t ive environment for 
social and emot iona l deve lopment . A . A . Atwel l and T. 
E . Linton, 'Problems inherent in ability grouping', The 
Alberta Journal of Educational Research, V o l . X , N o . 
1, March 1964, 39-45. Thi s assessment is similar to that 
m a d e b y Danie l s , F O R U M , Vol . 4 , N o . 3. 

1 H . Clarke, 'The effect of a candidate's age . . . ', 
British Journal of Educational Psychology, V o l . X X V I , 
Part III, 207 ff. N o v e m b e r 1956. See also G. V . Pape , 
'Accident o f Birth', Education, 16th N o v e m b e r , 1956. 
A n investigation carried out by the D u r h a m Educat ion 
Commit tee revealed that children born between Septem
ber and D e c e m b e r formed 39 per cent of junior school 
A streams, whi le those born between M a y and August 
m a d e u p o n l y 23 per cent. In the C and D streams the 
pos i t ion w a s reversed. Education Today, ed. Edward 
Bl ishen (1963), 27-8 . 

2 C. J. Wil l ig 'Social Implications of Streaming in 
Junior Schools ' , unpubl i shed M.Ed. Thesis , summarised 
in Educational Research, Vo l . V , N o . 2 , 151-4. 

3 J. W. B. D o u g l a s , The Home and School (1964), 
118. 

4 F o r instance, Danie l s found that teachers 'over
estimated the degree of transfer by about 400 per cent', 
'Research o n streaming in the Primary School ' , 
F O R U M , V o l . 4 , N o . 3, Summer, 1962. D o u g l a s found 
that 'it w a s rare for children to change streams'—the 
annual rate of transfer in his sample was 2*3 per cent. 
D o u g l a s , op. cit., 113. 

17. D u r i n g t h e las t t w o o r three y e a r s t h e w h o l e 
q u e s t i o n o f j u n i o r s c h o o l o r g a n i s a t i o n h a s b e e n 
m u c h d i s c u s s e d a n d a n u m b e r o f i n v e s t i g a t i o n s are 
u n d e r w a y . C h i e f a m o n g t h e s e is tha t b e i n g c o n 
d u c t e d b y t h e N a t i o n a l F o u n d a t i o n f o r E d u c a t i o n a l 
R e s e a r c h f o r w h i c h t h e M i n i s t r y o f E d u c a t i o n h a s 
g i v e n a g r a n t o f £ 6 0 , 0 0 0 . E v i d e n c e as t o t h e de le 
t e r i o u s c h a r a c t e r o f s t r e a m i n g , h o w e v e r , c o n t i n u e s 
t o a c c u m u l a t e . R e f e r e n c e m a y b e m a d e t o the 
re search b y W i l l i g ( 1 9 6 1 ) , 2 w h i c h e v a l u a t e d s t r e a m 
i n g f r o m t h e a n g l e o f t h e ch i ld ' s s o c i a l d e v e l o p m e n t , 
a n d i n d i c a t e d t h a t t h e n o n - s t r e a m e d s c h o o l p r o v i d e s 
a m o r e e f fec t ive e n v i r o n m e n t f o r t h e d e v e l o p m e n t 
o f p o s i t i v e s o c i a l q u a l i t i e s a m o n g c h i l d r e n . M o r e 
r e c e n t l y t h e re su l t s o f r e s e a r c h b y a M e d i c a l 
R e s e a r c h C o u n c i l U n i t i n t o t h e l o n g - t e r m d e v e l o p 
m e n t o f c h i l d r e n c o n d u c t e d b y J. W . B . D o u g l a s h a s 
c o m e t o h a n d . T h i s a l s o c o n f i r m s ear l ier p r o g n o s t i 
c a t i o n s . S u m m a r i s i n g h i s c o n c l u s i o n s , D o u g l a s 
c l a i m s t h a t ' s t r e a m i n g b y ab i l i ty r e i n f o r c e s t h e p r o 
c e s s o f s o c i a l s e l e c t i o n . . . C h i l d r e n w h o c o m e f r o m 
w e l l - k e p t h o m e s a n d w h o a r e t h e m s e l v e s c l e a n , we l l -
c l o t h e d a n d s h o d , s t a n d a g r e a t e r c h a n c e o f be ing 
p u t in t h e u p p e r s t r e a m s t h a n the ir m e a s u r e d abi l i ty 
w o u l d s e e m t o just i fy . O n c e there t h e y are l i k e l y to 
s tay a n d t o i m p r o v e in p e r f o r m a n c e in s u c c e e d i n g 
y e a r s . T h i s i s i n s t r ik ing c o n t r a s t t o t h e d e t e r i o r a t i o n 
n o t i c e d in t h o s e c h i l d r e n o f s imi lar m e a s u r e d abi l i ty 
w h o are p l a c e d in t h e l o w e r s t r e a m s . In th i s w a y the 
v a l i d i t y o f t h e in i t ia l s e l e c t i o n a p p e a r s t o b e c o n 
firmed b y t h e s u b s e q u e n t p e r f o r m a n c e o f the 
c h i l d r e n , a n d a n e l e m e n t o f r ig id i ty i s i n t r o d u c e d 
ear ly i n t o t h e p r i m a r y s c h o o l s y s t e m ' . 3 

18. S t r e a m i n g , in fac t , a s D o u g l a s p o i n t s o u t , has 
b e e n s h o w n t o b e a s e l f - v a l i d a t i n g p r o c e s s ; t h e so -
c a l l e d ' correc tnes s ' o f t h e ini t ia l c lass i f i ca t ion is he ld 
t o b e ' p r o v e d ' s ince , at t h e e n d o f f o u r y e a r s ' s c h o o l 
i n g , w i d e d i f f erences are r e v e a l e d b e t w e e n t h e level 
o f a t t a i n m e n t o f h i g h a n d l o w s t r e a m s . T h e process 
o f s t r e a m i n g i t se l f m u s t , h o w e v e r , e n s u r e th i s result 
i n t h e c a s e o f t h e v a s t m a j o r i t y o f c h i l d r e n . Invest i 
g a t i o n s h a v e s h o w n tha t s t r e a m i n g t e n d s t o b e rigid 
— t r a n s f e r b e t w e e n s t r e a m s t a k e s p l a c e at a m u c h 
l o w e r l e v e l t h a n t e a c h e r s i n t h e s c h o o l s t h e m s e l v e s 
s e e m t o b e l i e v e . 4 T h e p r o c e s s is in i tse l f d i v i s i v e — t h e 
s c h o o l , i n s t e a d o f b e i n g a u n i t y , i s d i v i d e d internal ly 
i n t o t w o o r m o r e di f ferent ' s c h o o l s w i t h i n a schoo l ' , 
e a c h w i t h i ts o w n p r o g r a m m e . I t l e a d s a l s o t o rigidity 
in t e a c h i n g m e t h o d — t h e a i m b e i n g t o g e t a h o m o 
g e n e o u s 'c lass ' w h i c h c a n b e t a u g h t a s a c lass , 
w h e r e a s t h e m o d e r n t e n d e n c y is t o r e l y m o r e o n 
g r o u p a n d i n d i v i d u a l w o r k a l l i ed w i t h c l a s s t each ing . 
I n sp i te o f t h e f a c t t h a t s t r e a m i n g i s just i f ied o n the 
g r o u n d s o f a l l o w i n g f o r ' ind iv idua l d i f ferences ' it 
d e l i b e r a t e l y crea te s a s i tua t ion w h e r e c h i l d r e n can 
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the more easily (in theory) be dealt with in the mass. 
The system tends also towards a certain fatalism— 
not much is expected from low streams, since the 
process of streaming reflects and crystallises the 
theory that these children lack 'intelligence'. 
Although much extremely good work goes on among 
low streams, the overall effect of this situation is to 
lower teachers' expectations, whereas, according to 
some recent research, the child's response is, at least 
in part, determined by the nature of these expecta
tions. Finally, streaming, by separating out the more 
advanced children, creates a situation where low 
standards of intellectual and personality develop
ment among the majority of children are regarded 
as acceptable. 

19. The basic rationale of streaming is no longer held 
by leading educationists; today stress is put on the 
need to ensure for every child the conditions in 
which he can 'acquire intelligence'. Without entering 
into a discussion of the validity or usefulness of the 
concept of 'intelligence' itself, we may refer to the 
Newsom Committee's conclusion on this topic: 'the 
kind of intelligence which is measured by tests so 
far applied is largely an acquired characteristic . . . 
Intellectual talent is not a fixed quantity with which 
we have to work but a variable that can be modified 
by social policy and educational approaches'. 1 If this 
is so, the urgent need is to develop an educative 
environment for all children ensuring their fullest 
development—not to create one which hinders it and 
even permits deterioration. Streaming militates 
against the aims we defined earlier, just as it militates 
against the urgent need of providing a genuine 
education for the children as a whole. 

III. The experience of non-streamed schools 

20. Some fifteen years ago, practising teachers in 
charge of streamed schools began to discover these 
things for themselves and to act accordingly. 
Increasingly conscious of the social and educational 
disadvantages of streaming, these pioneer teachers 
deliberately unstreamed their schools. Thus the 
headmaster of Taylor Junior school, Leicester (a 
three-stream school in a slum area), appointed in 
1950, spent his time largely with the lower streams. 
As his successor reports, he 'reached the conclusion 
that the educational and social problems the school 
presented were closely related', and that their solu
tion 'could only be found in terms of a fundamental 
educational reorganisation'. In 1952 he first un
streamed the third-year classes. His successor, Mr. 
Freeland, w h o had taught in streamed junior schools 
for over 20 years, but who was now convinced of 

its deleterious effect, completed the process of un
streaming over the next two years, being convinced 
of its educational advantages. 'As a result of the 
experience of the last three years,' he wrote in 1957, 
'there are n o doubts in my mind as to the desirability 
of non-streaming.' 2 

21. From this time non-streaming began to develop 
among junior schools, though even today these 
schools remain a small minority. In the West Riding 
Mr. Harvey, appointed head of a large junior school 
(320 children) in 1953, after being head of a single 
stream school, was able to compare the two 
methods. 'After two years' experience of streaming,' 
he writes, T began to notice trends which I felt were 
undesirable and met with certain difficulties—affect
ing the children, the staff and the parents'. These are 
described in the article previously referred to. 'The 
school', he writes, 'was rapidly becoming two schools 
under one roof. There were two standards of work, 
of behaviour, of table manners. Most regrettable of 
all, there was a tendency for members of staff to look 
on their colleagues as either "A" or "B" teachers'. 
H e therefore reallocated the children on an age 
basis, with a range of six months in each class. 'The 
results have been most gratifying. After four years 
without streaming I have a happy and enthusiastic 
staff, all of whom prefer the present organisation, 
the standard of work has improved, and relations 
with parents are excellent'. The flexibility of the 
unstreamed school, he adds, is of great help when 
putting new ideas into pract ice . 3 

22. Another case which may be quoted is that of a 
school in a N e w Town which opened in 1958 and 
which was non-streamed, on principle, from the 
start. 'Socially,' writes the headmaster, summarising 
his experience, 'non-streaming has been a complete 
success . . . each child feels the value of his own 
contribution to the school's activities . . . the less 
able child gains immeasurably from this new 
atmosphere in the classroom; he has no loss of con
fidence. The more able child gains socially, in that 
he learns to work in friendly co-operation with the 
less able'. 'One of the most pleasant results of the 
atmosphere is our unstreamed school,' he concludes, 
'is that there are no "academically slum areas" in 
our midst. Each group is as lively and intelligent in 
approach as any other and such a feeling through
out the school must be of immense value in helping 

1 Half Our Future, Report of the Central Advisory 
Council for Education (England), 1963, 6. 

2 G. Freeland, op. cit., 32. 
3 E. Harvey, loc. cit. 47-9. Allocation to classes on an 

age basis is, of course, only one of several possible 
methods of dividing children into non-streamed parallel 
classes. 
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to form the liberal view of education/ 1 'After many 
years as a teacher in various types of school and a 
few years as educational psychologist to a local 
education authority', writes another headmaster (in 
1959), 'I became head of one of their new junior 
schools. This is our fifth year. The school has two 
classes of unstreamed children in each age group— 
right through.' It has proved a most successful ven
ture, he adds, 'grammar school results are more than 
double the average for the authority' since 'a con
siderable number of children, w h o would have been 
B or C in other schools, are given full opportunity 
here to develop under the stimulus and get to 
selective schools. As for the bright children—I say 
that their work is better than if they had been in an 
A stream. The idea that non-streaming "inhibits" 
bright children is nonsense. But I am more pleased 
with the results of the less able children. Living and 
working in a free population, the better children 
seem to lift the slower members of the class' . 2 This 
headmaster is now head of a very large junior school 
in a housing estate area in the same city. His school 
(five parallel classes in each year) is unstreamed 
throughout. 

23. The act of unstreaming, as these and other heads 
have found, opens up quite new perspectives for 
junior school education; it becomes possible to think 
in terms of providing an education—or educational 
experiences—suited to the needs of all the children 
in the s choo l . 3 Once the facile approach of simply 
dividing children up according to their supposed in
herent 'ability' and giving each block of children an 
'appropriate', but still a different, education as a 
class, is discarded, new and genuinely educational 
problems arise. Above all the process of non-stream
ing challenges practices which arose partially as a 
result of the contradictory advice given in the 1931 
report in its references to the junior school: first, 
the tendency for it to act as part of the selective 
process, and second the tendency to accept 'activity', 
often 'free' and undirected, especially for the lower 
streams, as in itself a desirable educational aim. In 

1 Kenneth Coram, 'An Experiment in Non-Stream
ing', FORUM, Vol. 4, No. 3. Summer 1962, 104. 

2 FORUM, Vol. 1, No. 2, Spring, 1958, 56-7. 
3 We recognise that there are some children with 

mental or physical handicaps too severe to allow them 
to be educated fully with the majority of children. Many 
of these children can best be provided for in special 
classes which are not segregated in separate schools, but 
are based on a particular school or campus site in such 
a way as to enable them to share in many of the 
activities of the normal school. We recognise that 
there are, of course, some children whose handicaps are 
too serious to allow any measure of integration along 
these lines. 

the non-streamed situation the educational issues 
that arise are of another order altogether. 

24. The non-streamed school, as the headmasters 
have pointed out, is a unity, in which children can 
be treated alike as children, not as units driven by 
an engine of a particular and unalterable horse
power. The school's activities can be directed to
wards social aims, instead of becoming the means of 
creating divisions among both children and staff. 
The school is now seen as a unit in which groups of 
children participate in learning activities under the 
guidance and direction of the teachers. N o child is 
labelled, nor are any staff. Each child can now be 
treated as a unique personality, an individual, 
capable of learning, whose potential, though un
known, is to a considerable extent a function of his 
experience in the school itself. This implies a 
fundamental change in the attitude of teachers and 
therefore in their expectations of the children. 

25. Education is now seen as a social process, and 
the child's activities can be so organised as to permit 
the fullest use of different techniques of stimulating 
learning. The non-streamed class can be taught as a 
class, in groups, or as individuals; the usual approach 
is to use a combination of these three approaches 
which can allow both for bringing the class on to
gether when learning new techniques in a particular 
area, and for group and individual initiative in the 
non-streamed situation. Class teachers of such classes 
are convinced that this flexibility of approach can 
be so ordered that the more advanced children have 
considerable freedom to develop at their own pace 
in subjects—or areas—where they are in advance of 
the class as a whole, while also allowing for atten
tion and appropriate activities for the more back
ward. At the same time, while group and individual 
work is used, the class remains a class, is sometimes 
taught as a class, undertakes certain activities as a 
class, so that the stimulation of the more advanced, 
or the more imaginative and creative, is felt over the 
class as a whole. In this situation there can be con
cern for the achievement of each child contributing 
according to his effort. These advantages are extra
ordinarily difficult to assess in any objective way— 
they show themselves in terms not only of intel
lectual development (which can be tested) but also 
in terms of social development and the general ethos 
—atmosphere, happiness—of the class as a whole. To 
grasp this atmosphere, this 'feel', it is necessary to 
visit unstreamed classes in schools where the 
approach has been carefully thought out. As one 
class teacher has put it, summing up his experiences: 
'non-streaming requires the teacher to look at his 
children as individuals and yet also as members of a 
community; to find out where their interests and 
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abilities coincide and to group them accordingly; to 
be flexible in grouping and to replace fierce competi
tion with a strong element of co-operation. It is in 
fact, the social element which is the dominant 
feature of this type of organisation'. 1 It is very much 
to be hoped that members of the Central Advisory 
Council will find it possible to visit non-streamed 
schools and see them in action. 

26. One point needs to be made. Some schools, it 
appears, have changed to non-streaming without 
making the fundamental reassessment of aims and 
purpose that this requires. As Zoeftig has pointed 
out, such schools, 'in which non-streaming simply 
replaces streaming and little else; where the school 
proceeded as before with continuing dependence 
upon standards and incentives previously employed, 
have failed to understand and respond to the 
significant changes of principle involved'. The con
sequences, he adds, are unsatisfactory 'and could 
not in any case be fairly judged to assess or justify 
non-streaming as an educational and social practice 
in school. The fact is that non-streaming is just one 
aspect of a fundamentally different approach to the 
understanding of the needs of children and the 
satisfaction of these needs, with an integrated 
individual and social arrangement developed 
accordingly'. 2 These points are well made. For one 
thing, co-operation must replace competition in the 
non-streamed situation as the fundamental motiva
tional technique, and this itself has immense 
implications. The act of non-streaming is not a 
simple organisational act. Its significance lies in the 
challenge it embodies to current preconceptions as 
to the nature of the child and of learning. If this 
method of organisation were 'imposed' on unwilling 
teachers, it could lead to failure. This point will be 
returned to later. 

27. In the last few years, the process of non-stream
ing has gathered way and become a veritable move
ment, particularly in some parts of the country. 
Main centres of advance include the London area, 
the West Riding of Yorkshire and the cities of 
Leicester, Bristol and Nottingham, but the most 
widespread development is today taking place in 
those areas of the county of Leicestershire where 
the selection examination has been completely 
abolished as a result of the reorganisation of 
secondary education on comprehensive lines. In 
these areas the movement has been towards the 
abolition of streaming, and the setting of new aims 
in line with the new opportunities. 'The trend in the 
larger primary schools where numbers are sufficient 
to allow streaming has been to abolish it,' wrote the 
Director of Education three years ago. 'In one of the 
two areas it is disappearing altogether, and in the 

other for the most part it only remains in the upper 
part of the junior school.' 'Usually teachers in charge 
of unstreamed classes find it at first an uphill task', 
he continues, 'but after they get used to it and say 
that they prefer it. Those who have no experience of 
this way of organising the work are apt to state 
categorically that it must retard the pace of the 
brightest children. Those w h o practice it assert that 
it advances them more quickly.' The increased 
flexibility which has resulted has led to experimental 
work in the teaching of science, the introduction of 
a second language, greater concern with creative 
writing, the arts, music and drama while 'the most 
striking change of all is taking place in the teaching 
of mathematics'. 'The ozone of enthusiasm and the 
tang of enquiry are in the air,' concludes the director, 
'and one can't help breathing them in.' 3 If the actual 
abolition of the selection examination encourages 
such developments it should be pointed out that even 
where the examination persists junior schools have 
shown that non-streaming is both practicable and 
permits significant advances. A number of the 
schools which pioneered this practice, for instance, 
are in the city of Leicester which continues to select 
at 1 0 + for a strictly tripartite system of secondary 
education. 

28. Non-streaming, as we have already indicated, 
makes it possible to substitute new aims and new 
attitudes for those which no longer meet the needs 
of the present situation nor with modern knowledge 
as to the nature of the child. When it was held that 
the child's abilities were largely innate the function 
of the school was necessarily restricted to ensuring 
that a child's potential ability was made actual. 
Teaching, in this sense, could hardly be described as 
essentially creative. The child's development was 
limited by factors quite outside the teacher's control 
—hence the justification of streaming which grouped 
children according to their supposed innate capacity. 
Today, however, some psychologists are tending 
more and more to adopt a dynamic approach to the 
development of abilities. These hold that, strictly 
speaking, no child can be said to be born with a 
given ability; he is born with what may be described 
as the anatomical-physiological prerequisites for the 
development of this or that ability (for instance 
mathematical or musical). These abilities can only 
be developed in practice—in the process of the 

1 P. D. Houghton, 'How I teach an unstreamed class', 
FORUM, Vol. 3, No. 3, Summer, 1961. 

2 C. H. Zoeftig, 'Some Questions concerning Non-
Streaming', FORUM, Vol. 6, No. 1, Autumn, 1963, 
15-17. 

3 S. C. Mason, The Leicestershire Experiment and 
Plan (1960), 29. 
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c h i l d ' s e d u c a t i o n . A b i l i t i e s a r e , t h e r e f o r e , b e g i n n i n g 
t o b e s e e n a s t h e r e s u l t a n t o f a c o m p l e x p r o c e s s o f 
f o r m a t i o n , o f t e n i n v o l v i n g a ser ies o f s t a g e s , e a c h o f 
w h i c h i s e s s e n t i a l t o t h e f o r m a t i o n o f t h e final 
a b i l i t y (or m e n t a l o p e r a t i o n ) . T h e s e a r e n o w s e e n a s 
i n v o l v i n g t h e f o r m a t i o n o f c o m p l e x f u n c t i o n a l 
s y s t e m s i n t h e b r a i n , w h i c h are f o r m e d in t h e c o u r s e 
o f l i f e , a n d w h i c h u n d e r l y q u a l i t a t i v e c h a n g e s i n t h e 
m e n t a l p r o c e s s e s . T h i s s t a n d p o i n t h a s b e e n w e l l 
s u m m a r i s e d b y L u r i a a s f o l l o w s : 

'It i s n o w g e n e r a l l y a c c e p t e d tha t i n t h e p r o c e s s 
o f m e n t a l d e v e l o p m e n t there t a k e s p l a c e a p r o 
f o u n d q u a l i t a t i v e r e o r g a n i s a t i o n o f h u m a n m e n t a l 
ac t iv i ty , a n d that t h e b a s i c charac ter i s t i c o f t h e 
r e o r g a n i s a t i o n is t h a t e l e m e n t a r y , d i rec t a c t i v i t y i s 
r e p l a c e d b y c o m p l e x f u n c t i o n a l s y s t e m s , f o r m e d 
o n t h e b a s i s o f t h e c h i l d ' s c o m m u n i c a t i o n w i t h 
a d u l t s i n t h e p r o c e s s o f l e a r n i n g . T h e s e f u n c t i o n a l 
s y s t e m s a r e o f c o m p l e x c o n s t r u c t i o n a n d are 
d e v e l o p e d w i t h t h e c l o s e p a r t i c i p a t i o n o f l a n g u a g e , 
w h i c h , a s t h e b a s i c m e a n s o f c o m m u n i c a t i o n w i t h 
p e o p l e i s s i m u l t a n e o u s l y o n e o f t h e b a s i c t o o l s i n 
t h e f o r m a t i o n o f h u m a n m e n t a l a c t i v i t y a n d i n 
t h e r e g u l a t i o n o f b e h a v i o u r . It i s t h r o u g h t h e s e 
c o m p l e x f o r m s o f m e n t a l a c t i v i t y . . . t h a t n e w 
f e a t u r e s are a c q u i r e d w h i c h b e g i n t o d e v e l o p 
a c c o r d i n g t o l a w s w h i c h d i s p l a c e m a n y o f t h e 
l a w s w h i c h g o v e r n t h e f o r m a t i o n o f e l e m e n t a r y 
c o n d i t i o n e d ref lexes in a n i m a l s . ' 1 

2 9 . I f th is a p p r o a c h is c o r r e c t , t h e n t h e p r o c e s s o f 
l e a r n i n g i n t h e h u m a n b e i n g dif fers f r o m t h a t in 
a n i m a l s ; t h e o l d e x p l a n a t i o n o f h u m a n d e v e l o p m e n t 
i n t e r m s o f h e r e d i t y a n d e n v i r o n m e n t c a n n o l o n g e r 
b e c o n s i d e r e d a s suff icient . W h i l e a n i m a l s l earn o n l y 
t h r o u g h i n d i v i d u a l e x p e r i e n c e , o n the b a s i s o f bu i l t -
i n p a t t e r n s o f b e h a v i o u r , o r ins t inc t s , t h e h u m a n 
c h i l d l e a r n s t h r o u g h j o i n t p r a c t i c e a n d s p e e c h w i t h 
o t h e r h u m a n b e i n g s ; i t is t h r o u g h t h e l a n g u a g e h e 
a c q u i r e s , t h e t o o l s h e l e a r n s t o h a n d l e a n d s o o n , 
t h a t t h e a c h i e v e m e n t s o f t h e h u m a n s p e c i e s are 
e m b o d i e d a n d h a n d e d o n . E d u c a t i o n , t h e r e f o r e , i s 
o f k e y i m p o r t a n c e a s t h e m e a n s o f e n s u r i n g t h a t t h i s 
s o c i a l i n h e r i t a n c e i s m a s t e r e d b y t h e c h i l d ; i t h a s , 
t h e r e f o r e , a d e c i s i v e i n f l u e n c e o n t h e ch i ld ' s m e n t a l 
d e v e l o p m e n t . H e n c e t h e e x t r e m e i m p o r t a n c e o f re 
g a r d i n g e a c h c h i l d a s p o t e n t i a l l y h i g h l y e d u c a b l e , o f 

1 Problems of Psychology, 1962, N o . 4 (U.S.S.R.); see 
also M c V . Hunt , Intelligence and Experience (1963) for 
D . O. Hebb's neuro-phys io logical theories regarding the 
growth of intel l igence. 

2 Use fu l proposals to this end m a y be found in T. 
A d a m s , 'Unstreamed schools and teacher training', 
F O R U M , V o l . 5, N o . 3, Spring, 1963, 94-9. 

3 See G. Freeland, 'The impact o f comprehensive 
educat ion o n the primary school ' , F O R U M , V o l . 5, N o . 
1, A u t u m n , 1962. 

p r o v i d i n g e a c h c h i l d w i t h t h e w i d e s t o p p o r t u n i t i e s 
f o r s y s t e m a t i s e d a c t i v i t y a s t h e m e a n s o f d e v e l o p i n g 
abi l i t i e s i n t h e p r o c e s s o f h i s e d u c a t i o n . T h e 
o r g a n i s a t i o n a l c o r r e l a t i o n o f th i s a p p r o a c h m u s t be 
t h e n o n - s t r e a m e d s i t u a t i o n , n o t o n l y b e c a u s e it 
a l l o w s f o r flexibility b u t a l s o b e c a u s e i t i m p l i e s n o 
p r e - j u d g e m e n t a s t o t h e ch i ld ' s f u t u r e d e v e l o p m e n t , 
a n d l e a v e s al l t h e d o o r s o p e n . 

IV. Proposals for the future 
3 0 . W e b e l i e v e t h a t i t i s o f first i m p o r t a n c e t h a t the 
m o v e m e n t t o w a r d s n o n - s t r e a m i n g , a n d al l t h a t it 
i m p l i e s , b e e n c o u r a g e d ; that t h e c o n c e p t i o n o f the 
c h i l d a s g e n u i n e l y e d u c a b l e b e f u l l y r e c o g n i s e d a n d 
t h a t i t s i m p l i c a t i o n s a s r e g a r d s s c h o o l o r g a n i s a t i o n 
b e r a t i o n a l l y w o r k e d o u t a n d b r o u g h t t o t h e not i ce 
o f a l l c o n c e r n e d w i t h e d u c a t i o n a l admin i s t ra t ion 
a n d t h e s c h o o l s t h e m s e l v e s . A c o n s i d e r a b l e n u m b e r 
o f j u n i o r s c h o o l s h a v e n o w b e e n u n s t r e a m e d for 
severa l y e a r s a n d t h e t e a c h e r s i n t h e s e s c h o o l s h a v e 
b y n o w a c c u m u l a t e d a g r e a t d e a l o f e x p e r i e n c e o f 
t e a c h i n g n o n - s t r e a m e d c l a s s e s . T h i s e x p e r i e n c e 
s h o u l d b e s y s t e m a t i c a l l y c o l l e c t e d a n d a n a l y s e d by 
s o m e c e n t r a l b o d y — p e r h a p s t h e D e p a r t m e n t o f 
E d u c a t i o n a n d S c i e n c e — s o tha t it c a n b e m a d e 
w i d e l y a v a i l a b l e t o t e a c h e r s , a d v i s e r s a n d loca l 
a u t h o r i t i e s . A t t h e s a m e t i m e w e w i s h t o d r a w the 
a t t e n t i o n o f t ra in ing c o l l e g e s a n d u n i v e r s i t y educa
t i o n d e p a r t m e n t s t o t h e n e e d t o f a m i l i a r i s e s tudents 
w i t h t h e n e w a p p r o a c h t o e d u c a t i o n i n v o l v e d i n non-
s t r e a m i n g , a n d t o g i v e spec i f ic t ra in ing t o s tudents 
t o e n a b l e t h e m t o w o r k w i t h m a x i m u m effect i n the 
n o n - s t r e a m e d s i t u a t i o n . 2 

3 1 . I n t h e in teres t s o f t h e j u n i o r s c h o o l c h i l d w e a l so 
h o l d t h a t i t i s o f first i m p o r t a n c e t h a t t h e Centra l 
A d v i s o r y C o u n c i l g i v e a s t r o n g l e a d i n f a v o u r o f the 
a b o l i t i o n o f all f o r m s o f s e l e c t i o n f o r s e c o n d a r y 
e d u c a t i o n , i n c l u d i n g t h e c o n c e a l e d f o r m s u s e d by 
cer ta in l o c a l a u t h o r i t i e s w h i l e c l a i m i n g t h a t the 
p r a c t i c e h a s b e e n a b o l i s h e d . T h e d e v e l o p m e n t o f the 
c o m m o n s e c o n d a r y s c h o o l i s t h e e s sent ia l m e a n s o f 
e n s u r i n g tha t t h e m o r e d y n a m i c a p p r o a c h o f the 
n o n - s t r e a m e d j u n i o r s c h o o l is c o n t i n u e d at t h e next 
s tage o f the e d u c a t i o n a l p r o c e s s . T h e m o v e m e n t 
t o w a r d s t h e a b o l i t i o n o f s e l e c t i o n a n d t h e es tabl i sh
m e n t o f f o r m s o f c o m p r e h e n s i v e s e c o n d a r y e d u c a 
t i o n is n o w g a t h e r i n g w a y , e s p e c i a l l y i n L o n d o n , the 
M i d l a n d s a n d t h e N o r t h . T h e se t t ing u p o f c o m p r e 
h e n s i v e s c h o o l s a n d t h e a c t u a l a b o l i t i o n o f se lec t ion 
(as in t h e L e i c e s t e r s h i r e P l a n areas ) w o u l d also 
c e r t a i n l y e a s e t h e t rans i t i on t o n o n - s t r e a m i n g in the 
jun ior s c h o o l . 3 

3 2 . T h e s e d e v e l o p m e n t s w o u l d h a v e a n o t h e r pos i 
t ive effect o n a cruc ia l e d u c a t i o n a l p r o b l e m , t h a t of 

12 



the transition from primary to secondary education. 
This transition will be rendered less abrupt than is 
often the case today. Where comprehensive 
secondary schools are established liaison between the 
secondary and the primary schools can take place 
more easily and more fruitfully since all junior 
schools in a particular area will tend to feed the 
same secondary school. Experience has already in
dicated that where this situation exists, an effective 
collaboration between the two stages of education 
can be developed more easily than in the case where 
the products of a particular junior school may feed 
as many as six or seven secondary schools of three 
main types each having different approaches and 
perspectives. 1 

33. We wish to draw attention, secondly, to the 
urgent need for research into the psychology of 
human learning and the methodology of teaching. 
One of the most disastrous implications of the old 
ideas about 'intelligence' was that the child's capacity 
for learning was a function of this quality, and that 
therefore nothing could be done to change it. The 
result was that for decades educational research in 
this country failed even to tackle crucial questions 
as to the nature of the learning process. 

34. N o w that it is beginning to be recognised that a 
child's abilities are formed in the process of educa
tion, research into the crucial questions of the 
psychology of learning must be undertaken. The 
whole field is wide open, since so far little advance 
has been made. We may point here to the need for 
research into the role of language in mental develop
ment, since preliminary results, and those from other 
countries, are tending to underline the important 
part language plays in the child's general as well as 
mental development — research which has certain 
definite practical implications as regards teaching 
and education. Another field where some advance 
is being made is in the teaching of mathematics— 
the methods used in this research (in the Leicester
shire schools) and in its practical application are in 
some ways a model for future research of this kind. 
But work done so far only borders on the basic 
issues, and is in any case sparse: the psychology of 
learning science, a second language, and various 
others aspects of the child's learning activities have 
scarcely been so much as touched as yet. If the 
general approach as to the nature of learning out
lined in this memorandum is accepted, then it fol
lows that every aspect of learning—the formation of 
concepts, mental operations and abilities, from the 
most elementary to the most complex, can be sub
jected to scientific analysis and investigation. Such 
research must involve practising teachers as mem
bers of research teams, and should be conducted in 

close touch with the schools and the actual class
room situation; it should result not only in a new 
understanding of methodology, of the use of various 
aids to teaching and so on, but results must be 
adapted to the needs of class teaching, group and 
individual work. 
35. Research is also needed into the whole question 
of class organisation and teaching method. Investiga
tion of the comparative effectiveness of class, group 
or individual learning situations should throw light 
on important aspects of the educational process. N e w 
teaching techniques, for instance the use of pro
grammed material and teaching machines, open up 
new possibilities for the development of individual 
and group work in school, while team teaching may 
also have implications for the junior school—a 
technique which, by its nature, cuts across the 
streamed class teaching approach of the past. 
36. In our view, the function of research should be 
t o provide a scientific basis for classroom practice; 
it should be the function of the institutions where 
research is concentrated to ensure that results are 
disseminated both to serving teachers through joint 
classroom practice and in-service training, and to 
students in training as teachers. In essence what is 
needed is a new approach to educational research; 
research teams consisting of psychologists, method 
specialists and teachers need to be established work
ing in close contact with the schools. Work of this 
type should be regarded as a major function of 
Schools of Education which would have the main 
responsibility for developing this work over a given 
area. The move away from rule of thumb teaching 
towards the systematisation of the educational pro
cess as a whole is an absolute necessity if we are to 
make the most of our children's potentialities and so 
to equip them to lead satisfying lives. 
37. In concluding this section w e wish to stress that 
it is research of this kind—into the psychology of 
learning and methodology of teaching—that is re
quired, rather than research into whether streaming 
is needed or not. This latter question cannot, in any 
case, be determined purely on the basis of research 
results, since fundamentally it raises questions con
cerning aims and these must be largely a matter for 
subjective judgment. T o devote research resources 
t o this latter question is to look backward — not 
forward. The real educational challenge today is 
h o w best to educate the mass of the children—not 
a selected few. Hence for the first time general 
questions of the psychology of learning are forced 
to our attention and must have over-riding priority. 

1 See R. J. Wil l iams, 'Co-operation with our Junior 
Partners', F O R U M , V o l . 2, N o . 1, A u t u m n , 1959; H . 
Morris, 'Co-operation with our High Schoo l Partners', 
F O R U M , Vol . 2, N o . 2, Spring, 1960, 60-1 . 
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38 . The new trends in primary education are now 
clear—non-streaming is the means by which they 
can be given fullest scope. The ordinary child is now 
regarded as potentially educable to a far greater 
degree than in the past. The problem is to find the 
best way to assist every child's educational develop
ment. An increased flexibility of approach, a new 
conception of what may be involved in primary 
school education, the beginnings of systematic re
search and inquiry into learning, and the consequent 
systematisation of teaching and learning—all these 
form part of the new developments, together with a 
turn towards regarding learning as a social process, 
involving co-operative activities under the guidance 
and control of the teacher. All these developments 
focus around the question of non-streaming and the 
attitudes to children's potentialities which this con
ception embodies. The junior school must not be 
seen in isolation; the concept of the 'average and 
below average' child which formed the terms of 
reference of the Newsom committee might be seen 
in a different light if the junior schools took the road 
here indicated. 'Our Children' have experienced a 
rejection pattern from 7 + . Are they not largely the 
products of rigidly streamed junior and secondary 
schools whose experiences in school since the age of 
five have driven home to them the idea that their 

abilities are 'below average' — that they are poor 
material? 
39. The positive approach to children's abilities 
adopted by the Crowther and Robbins reports 
stresses the need to find a new direction for primary 
education. The outlines of this new approach are 
charted in this document, which calls for a revolu
tion in attitudes to and treatment of the 3,000,000 
children in the junior schools. In conclusion we wish 
once more to stress the point made at the outset of 
this document—the need for official recognition of 
the equal importance of primary with secondary 
education. The junior schools need the conditions in 
which they can put the approach suggested here 
effectively into practice. This involves in particular 
the nsed for smaller classes, remedial and perhaps 
some specialist teachers, as well as more generous 
capitation allowances. In addition modern and more 
flexible buildings are required, specifically designed 
to allow a varied combination of individual and 
group work, as well as for class and inter-class 
activities. These things are essential and must be 
achieved. Even under the severe handicaps often 
borne at the present time, however, we believe that 
important advances can be made towards liberating 
the junior school from ideas and practices which 
have long outlived their relevance. 

Think for Yourself 
Compiled and Edited by 
HAROLD GARDINER 
Senior English Master, 
Bedales School 
and JOHN SLATER 
Senior History Master, 
Bedales School 
T h e scope of study for 'A' level 
Engl ish has widened considerably 
during recent years, and examinat ions 
on The Use of English demand wide 
and intell igent reading and a critical 
awareness of the problems that exist 
in our modern society. T h e editors 
have compi led this anthology with the 
aim of provoking adventurous think
ing amongst sixth-formers and thus 
overcoming the attitude of mind which 
accepts every situation or point of 
v iew without quest ion or discussion. 

9s. 6d. 

H A R R A P 
182 High Holborn, London WC1 

Philosophers on Education 
Six Essays on the Foundations of Western Thought 
ROBERT S. BRUMBAUGH 
and NATHANIEL M. LAWRENCE 
A col lect ion of essays on six great educational phi losophers 
from Plato and Aristotle, to D e w e y and Whitehead, in an 
attempt to examine the fundamental assumptions about the 
nature of man and society which underlie educational practice. 

Paper cover 15s. net 

B.S.C.S. Pamphlets 
Each pamphlet provides an essay on up-to-date research written 
by an expert in each particular field and offering to both 
students and teachers a ready means of keeping abreast o f 
current research. T h e series is produced under the supervision 
of the Biological Sciences Curriculum Study of the American 
Institute o f Biological Sciences. It is expected that eight titles 
will be produced each year. 
1962-63 series: each title: 7s., paper cover, ful ly illustrated, 

including 4 pp. of co lour plates. 
1963-64 series: in preparation. 

B.S.C.S. Laboratory Blocks 
Each 'Block' in this series provides for the investigation in depth 
of a specific topic in Biology, and aims t o bring the methods 
and approach of research into the classroom. The series has 
been developed by the Commit tee o n Innovation in Laboratory 
Instruction of the Biological Sciences Curriculum Study. Four 
titles n o w available, others are in preparation, Each title: 10s. 
( + 2 s . P.T.), paper cover, 11" X Si", m a n y illustrations. 
Teacher's Supplements to each title, 10s. 6d. each. 
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AT ARM'S LENGTH: a view of the relationship between parents 
and schools1 

MICHAEL MARLAND 

Mr. Marland is head of the department of English at Crown Woods comprehensive school, London. He 
taught previously in Germany, at a grammar school in Canterbury, and at Abbey Wood comprehensive 

school, London. He is Chairman of his local Association for the Advancement of State Education. 

'My parents never talk about school unless some
thing has gone wrong,' wrote a fourteen-year-old 
boy. Equally most teachers never talk about parents 
until 'something has gone wrong'. 'That's the third 
time he's been reported this term; we'd better get 
his parents u p ! ' That odious phrase, plus the 
amateur pomp of a speech day designed to impress 
parents into speechlessness, is too often typical of 
the contact between teacher and parent. 

In reviewing J. W. B. Douglas' recent book The 
Home and the School, Michael Young stressed 'how 
limited they (teachers) are in what they can do with 
children unless they have, or go out and secure, the 
co-operation of the whole family'. Yet what real 
efforts are made to help that essential continuity 
between home and school? There are infant schools 
that pin tatty notices on the school doors: 'Please 
do not help your children to read', junior schools 
that refuse interviews to parents of children who 
will be coming the following term, secondary schools 
that do not even write and tell parents when and 
why a pupil has moved class, and there are Head
teachers' studies with printed notices threatening 
penalties for refusing to leave the premises when 
asked or for using offensive language! 

Before the first compulsory Education Act, 
Matthew Arnold insisted that for it to be effective 
the education offered must be 'of a kind that will 
evoke the appreciation of parents'. This remains 
true, and was emphasised by Newsom's strong plea 
for wide co-operation: 'Our report is not simply 
addressed to those who have the power to take 
administrative action. They need the support, per
haps sometimes the incitement, of an informed 
public opinion'. 

There is a widespread ignorance of the organisa
tion of education and the workings of schools. Even 
the infant/junior/secondary division is not always 
known, and 'sets' and 'streams', or R.S.A. and C.S.E. 
remain mystical jargon. Such ignorance is not sur
prising. The 1963 Campaign for Education im
proved press coverage, but it remains scanty and 
ill-balanced. The Times and the Telegraph concen

trate on direct grant and public schools, and the 
popular papers spike important background infor
mation in favour of trivia, such as rows over wear
ing jewellery with school uniform. Even classifying 
this as 'educational', a survey in Where? No. 11 
(Advisory Centre for Education) showed that in 
October 1962 the Guardian had 980 column inches 
of educational news compared with 78 in the 
Express and 73 in the Mirror. 

Consumer self-consciousness 

In contrast there is evidence of a wide potential 
interest in education. In a symposium on The 
Family (quoted in The Family by Ronald Fletcher, 
Penguin, 1962), Gordon Bessey has stressed the 
'growing number of parents with a deep interest . . . 
in their children's education', and Sir Edward Boyle 
has spoken of 'the fourth partner who, if once 
asleep, has been aroused to a new awareness—the 
parents'. In an age of consumer self-consciousness 
the Advisory Centre for Education was only to have 
been expected, but more surprising is the rapid 
growth of the local Associations for the Advance
ment of State Education (now more than 80), that 
their members are not entirely drawn from the 
middle classes, and that their activities are often 
directed towards areas of education, such as E.S.N. 
schools, beyond the immediate welfare of their own 
children. 

Of course there remain a large number who 
couldn't care less. 'No , I don't know where he'll be 
going after this school,' I heard a mother of a 
seven-year-old say. T expect they'll tell us.' Very 
often 'they' tell little, and certainly do nothing 
positive to arouse interest. Those early years are so 
important, yet there are infant schools which could 
be so welcoming and informal, but rigidly keep 
parents out of the playground before school. A 

i T h e opinions expressed in this article are entirely per
sonal, and do not necessarily represent the views of the 
London County Council. 
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mother who moved home during term was anxious 
to find out after a couple of weeks how her son was 
getting on at the new junior school. The class 
teacher was eventually and hesitantly spoken to. 
H e was polite but baffled. What was the need to 
ask? The new boy was getting on quite normally, 
or they would have sent for her. This was a school 
proud of its termly parent evenings, yet n o one 
had the imagination to realise that some immediate 
reassurance would be welcome, or that this was the 
time to step out and interest the parent. Contrast, 
for instance, a report booklet I have from an Ecole 
Primaire in Geneva. This was issued to a six-year-
old and as well as the administrative details of the 
school gave a brief weekly report on the child's 
activities, interest, and behaviour. 

What can be done ? 

A more active lead must be taken by the Ministry. 
The booklet The New Secondary Education 
(H.M.S.O. 1947, since reprinted) remarks: 'Co
operation with the child's home in gradually—still 
t oo gradually in spite of pioneer work by many 
heads—being recognised as of great importance.' 
But there is no value in such a politely expressed 
lead if, seventeen years later, the Ministry can say: 
'There is very little information in the Ministry con
cerning the relationship and communication between 
school and parents.' Similarly, the L.C.C. have 
described in a handbook for teachers a vivid view 
of the necessary relationship; 'Co-operation and 
goodwill,' they say 'should be as normal and neces
sary a part of the educational process as attend
ance at school'. But there is no force in these 
remarks. The Education Committee have given no 
directives, the Inspectorate have no specific instruc
tions to look into this aspect of a school's life, the 
Authority have no knowledge of how many schools 
have any form of parents' associations, and they 
even have no knowledge of how many schools issue 
reports only twice a year, or how many junior 
schools issue no reports until the final year. 

The Ministry and the L.E.A.s should investigate 
this 'close relationship': how it can be achieved, 
and how far it has been so far. Specific consideration 
should be given in the planning, equipping, and 
staffing of a school to the needs of real communi
cation. For instance, there should be adequate recep
tion space for visitors (not crammed in the main 
corridor or jammed next to the revolving duplica
tor), and sufficient secretarial help. 

A n official booklet, Preparing Your Child for 
School, states: 'Schools no longer wait until the 
school bell rings before calling parents in to talk 
over preparations for school entrance . . . The issue 

of handbooks on this subject by many schools is 
especially significant.' Unfortunately it is the U.S. 
Department of Education and not our own authori
ties who have produced it. There are publications 
that would help, and I have seen parents eagerly 
buying them when they come across them, but very 
few are produced specifically for parents, and none 
are stocked by the schools. (Compare the range of 
leaflets on health education in a welfare clinic. Why 
are the education authorities so far behind the 
health authorities in this respect?) The school itself 
can issue termly or monthly newsheets giving details 
of school events and including a background article 
(e.g. 'Why we don't teach tables', 'What is done 
about bad speech?' etc.). At Abbey Wood we have 
issued a parents' supplement to our school maga
zine; Crown Woods comprehensive school issue a 
well developed termly Bulletin, and also a Pros
pectus which, unlike those concentrating mainly on 
contagious diseases, shows a remarkable grasp of 
parents' needs. It gives a detailed picture of school 
life and, as it points out, has clearly 'taken shape 
as a reply to questions which have actually been 
asked by parents'. 

A close liaison with the local papers would be 
a natural extension. Many authorities discourage 
direct contact between school and press, but a large 
school might well issue to the local papers a regular 
'press release', and there could be valuable inter
change of skills: teachers contributing articles 
relating national decisions to local problems, and 
the paper's editorial expertise helping the school's 
publications to parents. I recently wrote an article 
on English teaching for the local paper, and the 
sub-editing found necessary for their readers (our 
parents, after all) was startling. 

The school report 

The school report needs drastic re-thinking. The 
present routine jumble of tired unrevealing phrases 
is worse than useless. By masquerading as com
munication it stifles the need for real communica
tion. There is not enough time or space available 
for real comment, too much emphasis on grades, 
positions, or percentages that are meaningless with
out explanation, and there are not enough oppor
tunities for 'feedback'. I should prefer to see them 
staggered, so that the burden was less heavy, and 
they could be timed to coincide with particular 
exams or career discussion meetings. 

The school should provide as many points of 
contact as possible, so that the pupil can see that 
school and home are as far as possible working in 
mutual confidence and in the same direction. It 
should ensure that the teacher has the full range of 
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personal miormation about the pupil, and that the 
parent receives, as of a right, the full range of 
information about the pupil's progress and the 
working of the school. A parent's responsibilities 
are more lasting and gripping than a teacher's—the 
end-of-lesson bell never rings for them. The family 
is a more realistic and important social unit than 
the highly artificial school class. It is important that 
these points of contact should help the teacher con
stantly to see the pupil as a member of a family. 
Talking to a mother and father, with the 4b chatter
box between them, one can see the pupil not as one 
of a class but far more vividly as one of a family— 
in some ways younger and less confident, but in 
other ways more sensible and more mature. This 
can be one of the most exhilarating experiences in a 
secondary school. 

The teacher's role 
The teacher with primary responsibility for the 

group (form master, group tutor, or whatever) 
should have the main responsibility for establishing 
this relationship with the home. The Head is too 
busy and too remote for the basic contact. This 
would mean more time, more accessible records, 
additional clerical help — perhaps a dictating 
machine which could be used at any convenient 
time. A regular routine should be a meeting between 
this teacher and the new pupil and parents some 
months before admission. Other meetings would 
have to be thought out afresh. The annual evening 
(not that all schools even have them) is too rare 
and time too short (two hours for a class of forty 
in one junior school). Mr. Dalyell, M.P. for West 
Lothian, suggested in the Commons in 1963 that 
all teachers should hold a monthly 'clinic' at an 
advertised time, for which they should be paid a fee 
of £3. This is nearer the casualness and flexibility 
in meetings that is required. 

The toughest problem is that 'the parents we 
most need to see never come'. This can be solved. 
I know of two teachers who from time to time visit 
parents in their homes; in East Germany it is, I 
believe, compulsory for teachers to visit each pupil's 
home once a year. Suitably-trained teachers could 
be appointed with a light timetable and the brief 
to visit homes. Pedley suggests it in his Comprehen
sive Schools (Penguin 1963), Professor Roger Wilson 
argues it forcefully in Difficult Housing Estates 
(Tavistock Publications, 1963), and it is recom
mended in paragraph 204 of the Newsom report. 

Overcoming suspicion 
I think the various English traditions of educa

tion work against our building up the right attitude 

as teachers to this communication: the public 
boarding school with its strong parental grip ('Boy', 
thundered a famous nineteenth century headmaster, 
'the school is your father, the school is your 
mother'); the self-conscious status of the grammar 
school that need have n o truck with parents; the 
tradition of the board school forcing education on to 
an unwilling populace. In addition there is often 
so little contact with parents that too many teachers 
only have memories of the 'difficult' ones, after all, 
it is only 'difficulties' that have been reasons for a 
meeting. 

We should like to think that in the 110 years since 
Dickens' Hard Times we have outgrown Mr. Grad-
grind's approach to the schoolroom ('Girl number 
twenty, define a horse!') . But as parents are time 
and again brushed out of the consciousness of the 
classroom, one cannot help remembering Mr. Grad-
grind's interrogation of the class: 

'Cecilia Jup. Let me see. What is your father?' 
'He belongs to the horseriding, if you please 

sir.' 
Mr. Gradgrind frowned, and waved off this ob

jectionable calling with his hand. 'We don't want 
to know about that here.' 

Vulnerability is perhaps the main feeling. This 
was shown in June 1963 when a mother who had 
recently moved south wrote to The Observer about 
the difficulties of contacting teachers in the new 
junior school. Many teachers wrote back with a 
frightening fierceness, touched on a really sore point. 
Suspicion is probably inevitable, but it does n o 
good t o be touchy and try to withdraw. The only 
answer is for communication that starts earlier, is 
more vigorous, and more frank, so that worries, 
grumbles, and complaints ( 'Do you ever teach spell
ing in this school?') can be aired, rather than fester 
unventilated. Otherwise misconceptions grow: the 
teacher snorts at the illiterate absence note and 
pictures stupid, thoughtless parents, and that story 
about old so-and-so bashing children's heads cir
culates and grows with amazing speed. 

On the one hand schools must be prepared for 
the increasing proportion of well-educated parents, 
and on the other hand teachers will have to be, as 
Michael Young pointed out, 'taught almost as much 
about ways of educating parents as they are now 
about teaching children'. Until we can become more 
efficient, humbler, and more sensitive, and establish 
a real communication, an intimate and continuing 
dialogue throughout school life, there will continue 
to be a tremendous and disappointing waste of 
educational effort, and something missing from the 
richness of school, family and community life. 
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D i s c u s s i o n 
The Second Child 
Psychologists tell u s of the emot iona l difficulties of the 
second child. What o f the 'second-creaming* chi ld? In 
this comprehensive schoo l the sixths are composed 
entirely o f 1 1 + 'failures' (Betas). T h e selective children 
(Alphas) were injected in the first forms in 1961. 

This is an opportunity for Betas to find out what they 
can d o w h e n they are leaders o f a large communi ty , 
setting precedents in a n e w school society. 

There is n o barrier to entering the sixth forms. 
Students join the l ower sixth after one year in the fifth, 
with from zero to eight G.C.E. passes , together with a 
wide variety of R.S .A. subjects. A child w h o has been 
discouraged at 1 1 + , poss ib ly again at 1 3 + , and yet 
again at 16 w h e n the G.C.E. results c o m e in, is able to 
stay with h is age group. H i s social deve lopment is not 
retarded b y being forced t o repeat a fifth year. T h e 
examinat ion results m a y be a disappointment, but self-
confidence is no t further destroyed by separation from 
m o r e successful contemporaries . 

T h e t imetable i s built round the students' needs, 
abilities, and anticipated perseverance, and is broadly 
academic , technical and commercial . M o s t students find 
themselves wi th personal t imetables. 'English' is c o m 
pulsory, but the non-examinat ion work is l iberally 
interpreted to cover wide discussion and speech training 
— s u m m e d u p perhaps as 'practice in articulateness'. 
Technica l drawing is important, giving confidence in 
achievement and assisting mathematics and physics. 

These students depart to Training Colleges , Col leges 
of Advanced T e c h n o l o g y , Col leges of Art, full-time 
technical courses , Student Apprenticeships and c o m 
mercial work. T h e less successful include the b o y w h o 
aims t o b e c o m e an A r m y P.T. Instructor because h e wi l l 
n o t pass Engl ish Language for entry to Training Col lege . 
H o w m u c h i s h i s 'failure' due to past fai lure? H o w 
m u c h to the arid speech o f the district? T h e n there are 
the girls w h o w o u l d m a k e first-rate infants' teachers, 
but w h o wil l not b e admitted t o a Col lege which boasts 
t w o 'A' Levels for entry. Every effort must b e m a d e to 
raise the status and improve the expertise o f o u r p r o 
fession, but is this real ly the w a y t o set a b o u t i t? 

M a n y schoo l s inc lude s o m e e lements o f consc ious 
social training, but in this 'fifth mark of a sixth form' 
(Crowther), w e have been o n l y partly successful. Every 
sixth former is a schoo l prefect and m a n y are officers 
in a flourishing h o u s e system, but a student w h o feels 
borderline, w h o s e future depends on a f e w marks at 
1 8 + , w h o s e fami ly has for generations taught the 
'casual' acceptance o f failure, is so neurotic about the 
regurgitation o f facts for examinat ions that he has little 
of his personal i ty left over for others to share. The girls 
have a greater urge to give social service, and give up 
more easily in their academic work. Clubs and societies 
are weak because if asked to rely too much on their own 
powers of organisation, they fail to meet the challenge, 
not being condit ioned to feel that they can lead in any 
walk of life. 

T h e y need to be led into experiences which will widen 
their horizons, such as weekends in L o n d o n , or enter
taining t h e staff t o coffee. Another aspect of their expec
tation of inadequacy is their need for advice o n careers. 
T h e y have little idea o f their capacities and prospects, 
and frequently respond to m y carefully considered 
opin ion as though I were talking of someone else. It is 
o n l y recently, since some of them in fact h a v e been very 
successful, that their successors are beginning to believe 
that it could happen to them. 

Crowther did not k n o w about our sixth form. It has 
so far n o links with a University, its 'subject-mindedness' 
is largely a matter of working hard at those subjects in 
which a pass is possible , and the value o f independent 
work is limited by the values o f the district. T h e time 
w h e n the 'boss' is not around is not traditionally used in 
a responsible manner. T h e 'fourth mark' of Crowther is 
there—'the intimate relation between pupi l and teacher' 
— b u t it is less the sharing of an intellectual life, more 
the realisation that the teacher provides a v iew of life 
w h i c h the student can rarely find at h o m e . 

W h e n the Alphas c o m e through w e shall prepare 
them for University. T h e y wil l be the pride o f the town. 
Relatives wil l recommend the school , teachers wil l feel 
satisfied. But what of the Betas? T h e y wil l once more 
be 'second children'—near enough to being first rate to 
imagine what it feels like, far enough removed t o be 
recognised as 'first children' by our meritocracy, no 
longer leaders but fol lowers . 

This is the w a y of the world, but I shall remember 
the 'Beta leaders' with nostalgia—their hesitation, their 
constant need for support, their chronic, soul-destroying 
self-doubts. W h e r e did it all start? In the jungle? 

W . E . BOOTH, 
T h e High School , W o m b w e l l , Yorks . 

Parent-School Relation 
T h e outcome of a meet ing convened for parents o f the 
children at the school where I teach, concerning the 
future amalgamat ion o f the school with another in the 
vicinity, raises the problems o f h o w t o improve parent / 
s choo l relationships, and ensure that when any impor
tant educational issue is discussed, the parents are in a 
posi t ion to argue the matter in an informed way . 

T h e subject was o n e which was b o u n d t o arouse 
strong feel ings on the part of some parents, but f e w of 
the staff guessed just h o w host i le the atmosphere was 
to b e c o m e — m a i n l y through a feel ing of frustration 
amongs t the parents at no t having the case presented 
to t h e m 'warts and all*. 

T h e trouble was that on the platform were a group 
of interested, experienced, wel l - informed people , united 
about proposals they were putting across t o the 
audience. Below, were a large crowd of equally 
interested people w h o were lacking an authoritative 
spokesman, and w h o were pathetically uninformed. 
Both parties c laimed to have the interests o f the children 
at heart, but the platform presented a very one-sided 
case to the parents (as g lossy as a polit ical programme), 
complete ly omitting t o ment ion other less favourable 
aspects of the plan (some o f which had been forcibly 
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expressed by the staff s o m e weeks prior to this meeting). 
H o w can w e h o p e to carry the judgment and receive 

the support of parents in any attempt at progressive 
re-organisation if w e k e e p them at arm's length over 
educational po l icy? A sad case of failure to present the 
full facts o f a matter to the publ ic has led to bitterness, 
and suggestions of speedy retaliation. 

I wonder h o w m a n y other teachers have evidence of 
people in authority dealing with parents t o o slickly, 
despite the lip-service paid to the important contribution 
they can make to the improvement of our educat ion 
service. 

What an urgent need there is for parents' associations. 
Needless to s a y — n o such association exists in our 
school, and this recent experience of mine is one unfor
tunate result. ELVET EDWARDS, London . 

A Parent's View 
The first thing that should be emphasised to the Plowden 
Committee is that primary educat ion comes first. 
Skilled teaching in the early years is essential, and one 
of the earliest priorities should be the reduction in size 
of the primary school classes. I cannot understand w h y 
it has ever been acceptable for primary schoo l classes 
to be larger than secondary ones . Joan Goldman's book 
Selected at Six g ives all the reasons w h y — I think it 
should b e compulsory reading for all the committee . 
One quotat ion a lone g ives an excel lent example—'what 
so-called backward readers need is only a teacher with 
time to spare for them'. 

I think a shorter day for the n e w admissions would 
be an excel lent idea for at least s o m e of the chi ldren— 
the first term m y o w n son found very tiring indeed, 
although m y daughter did not . Act ivi ty classes are very 
noisy places, and rather overwhelming after a quiet 
home and l imited p lay with a f e w other children. 

Activity and experience ideas should be brilliant, but 
in large classes frequently fail, as the children cannot 
apply themselves sufficiently without more expert super
vision. This , in turn, leads to boredom and aimlessness, 
as work is no t encouraged by m a n y practitioners of 
this method . I feel a gradual insistence o n work and 
achievement (within the individual's best capacity) 
should b e encouraged—I bel ieve s o m e o f the newer 
students are doing this, as s o m e of the older teachers 
have a lways done , but a f e w years ago w h e n a large 
number of teachers were trained, the idea was that the 
children should be left to deve lop (or stagnate, if they 
wished). In the case of m y o w n children I found a lot 
of this method caused trouble at h o m e , as they felt they 
could do as they liked at h o m e t o o ! It a lso led to a lot 
of 'What shall I d o n o w ? ' and a 'couldn't care less1 

attitude in their work. This causes trouble in later 
schooling, when careless work, bad spelling and poor 
handwriting begin to count. 

T h e classes in which m y children have been happiest 
and most agreeable to l ive with, have been with firm 
disciplinarians, w h o could m a k e work fun. 

N o i s e in the c lassroom should be discouraged b y the 
time the children reach junior school . It is t ime they 
began to learn concentration and that is a lmost 

imposs ible in a noisy c lassroom. It a lso seems t o over-
tire s o m e children, and I should imagine it overtires 
s o m e teachers too . 

Being will ing to he lp both m y children with any pro
ject activities, I have been very disappointed in the final 
effect. M y child (on s o m e topics) starts full of enthu
s iasm—but n o o n e else in the group bothers at all . In 
the case of the boy , w h o was never anxious for work, 
that was the end of his interest. In the case of the g ir l— 
she tries to d o it all, as she is an enthusiastic worker if 
her interest is aroused. In any case, the t ime within 
which a project should be completed shou ld no t be too 
long as their interest flags after four or five weeks , even 
if the teacher feels they have no t gone as far as possible . 

M. F. ODDY, Manchester. 

What can be taught in Unstreamed 
Schools ? 

Accounts of work with unstreamed classes are of parti
cular interest at present. Miss Whitbread ( F O R U M , 
V o l . 6, N o 1) deals exclus ively with teaching history in 
a n unstreamed secondary school ; but m u c h of what she 
says confirms what has been stated in m o r e general 
articles. She stresses that history with mixed-abil i ty 
classes mus t be primarily a matter of projects and 
assignments , and she instances topics for study such as 
l i f e o n a Medieval Manor , Li fe in a Georg ian Coffee 
H o u s e , or the Castle, T o w n , or Monastery. T h e general 
method of work is research by the pupils , usual ly in 
smal l mixed-abi l i ty groups, wi th the teacher acting more 
as a guide than an instructor. It is ev ident that topics 
chosen for study in these classes should be such as have 
m a n y and varied aspects , and in which differing levels 
o f attainment by the pupils are acceptable . After a 
period of work by such methods , perhaps a f e w weeks , 
s o m e pupi ls wil l h a v e learnt m u c h a n d s o m e little. S o m e 
general discussion m a y f o l l o w and the class is then 
ready t o begin a n e w topic. Again it must b e one with 
m a n y and varied aspects; but it cannot depend for its 
comprehens ion u p o n an understanding of al l aspects of 
the previous study since this w o u l d o n l y be poss ible for 
s o m e members of the class. 

If schoolchi ldren are guided rather than instructed in 
work of this kind, what form of knowledge are m o s t 
o f them l ikely to acquire? It wi l l be mainly descriptive. 
Each child wil l be able to g ive a descriptive account of 
a topic varying in the number , type , and complex i ty of 
the aspects noted; and after the study of several topics 
the children will be ab le t o g ive a series o f such 
accounts , each being largely independent of the others. 

Whatever such a course o f work m a y b e called, it 
can hardly warrant the n a m e o f history. T h e topics 
w o u l d indeed be ex tended in t ime; but they would no 
more constitute history than wou ld the study of a simi
lar series o f present-day topics extended in space—Life 
in a Crowded City; Life in the Desert; etc. 

Whatever else it m a y be, history is a study of deve lop
ment; and it is one which seeks the explanat ion of the 
changes which it notes in terms of the m a n y conflicting 
causes which produce them. It records no t s imply events; 
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but more especial ly tne efforts, discoveries , struggles, 
and rivalries o f m e n and nations which m o u l d and 
change the condit ions and circumstances in which they 
l ive. His tory seeks to comprehend a situation in terms 
of the deve lopment w h i c h has produced it. Such under
standing derives not s imply f rom a descriptive account 
of outward appearances at any particular t ime, but from 
a comprehens ion o f the connect ions and interdepen
dence of a series o f preceding and contemporary events . 
If left largely to study topics themselves , schoolchi ldren 
will s e ldom notice features o f this kind. In such matters 
they need to be taught as m u c h as guided. Historical 
explanat ions m a y b e g iven at m a n y levels of compre
hens ion and generality; but at whatever level children 
are working, each step in a process needs to be under
s tood by the w h o l e class. 

It i s clear that it w o u l d b e extremely difficult to teach 
this f o r m of h is tory to classes wi th a very wide range 
of ability, and the subject would have to be replaced 
b y studies such as those instanced by Miss Whitbread. 
A n interesting criticism o f this kind of work is given 
b y Mr. Rubinste in in the s a m e issue of F O R U M . H e 
stresses the inefficiency in schools o f what he refers to 
as s tudy on a 'do-it-yourself basis'. 

M a n y subjects, especial ly in secondary schools , pro

ceed in a step by step manner in which o n e stage cannot 
satisfactorily be attempted until certain preceding stages 
have been mastered. In these studies children usually 
need t o be taught as wel l as guided, and difficulties arise 
with classes with wide ranges of ability. But there are 
s o m e schoo l subjects which m a y be attempted at many 
levels in one class at the same time, and in which vary
ing degrees o f attainment are n o barriers t o further 
work. Arts and Crafts, D o m e s t i c Science, Physical 
Exercises and G a m e s , Practical Subjects, Drama, etc., 
m a y al l proceed well with mixed-abil i ty classes. 

In junior schools where m u c h t ime is spent practising 
t o acquire basic skills, a guide m a y be needed much 
more frequently than an instructor. Mixed-abi l i ty classes 
m a y often funct ion qui te wel l here; a n d if there are 
benefits to b e gained by a reversion t o unstreamed 
classes in junior education, the balance m a y b e in favour 
o f doing so . But in secondary schools any benefits to be 
gained from mixed-abil i ty classes must be weighed care
ful ly against losses in efficiency and standards of study 
which would occur in teaching m a n y subjects; and it 
appears to be m u c h more unl ikely that the balance here 
would be in favour of a general unstreaming of classes. 

M . J. BAKER. 
Torel ls County Secondary School , Essex. 
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Non-Streaming in the Secondary School 
EDWARD BLISHEN 

On April 25, 1964, FORUM arranged a full day's conference in London on 'Non-Streaming in Primary 
and Secondary Schools'. The morning session, entitled 'New Developments in Non-Streamed Junior 
Schools', was addressed by Mr. George Freeland, Mr. Edward Harvey and Mr. Norman Morris, all 
heads of non-streamed junior schools and members of the FORUM editorial broad. Since the FORUM 
evidence to the Plowden Committee, published in this number, is concerned exclusively with the junior 
school, the report which follows is confined to the second session, on 'Non-Streaming at the Secondary 

Stage'. 

The afternoon session was opened by Mr. Peter 
Mauger, headmaster of the Nightingale County 
Secondary School, Wanstead, and member of the 
F O R U M editorial board, who said that among 
the things that drove him to unstream was the 
observation that children segregated themselves 
according to their streams even in the playground. 
The staff's attitude towards the C stream was that 
'you can't really teach them anything'. Significantly, 
there was exactly this attitude towards the lowest 
stream among the staff of a large and famous direct 
grant school, where in fact the children concerned 
were by definition among the brightest children in 
the population. 

He himself began unstreaming with n o strong 
theoretical foundation for his belief. Even if he 
had accepted the need for streaming, he could have 
found no criteria for separating the children. T o do 
so on a basis of attainment would be to ignore the 
differences between junior schools attended and 
between children's homes. Some children, again, 
had had many changes of school, or had spent long 
periods in hospital. Twenty years ago one might 
have streamed on a basis of IQs, but not now. So 
it had to be mixed ability classes. At once there 
was a whole series of problems previously disguised 
because streamed classes were not in fact as homo
geneous as they were made out to be. H e had 
decided he would not have class positions: the 
first position was never competed for by more than 
four children, and what help was that to anyone? 
Instead, he used percentages to give parents some 
idea of h o w their children were getting on, relating 
these to the average percentage in the class. H e had 
setted in maths from the start, though he wasn't 
sure this was justified: it wouldn't be nearly so 
apparently necessary if we had no streaming in 
the junior school or if the junior schools would get 
together and teach maths in the same way. H e was 
not opposed to a limited amount of setting so long 
as there was a good deal of mixed ability grouping 
throughout the school day. 

There had been an unquestionable social gain 

from non-streaming—there was neither segregation 
among children nor rejection of children by others. 
T would say,' said Mr. Mauger, 'that our school is 
a happier school than if it had been streamed. Y o u 
only get real learning through happiness, and you 
only get a happy adult if you've had a happy child.' 

So far as academic results were concerned—and 
the argument was that mixed ability groups held 
the brighter child back—his brighter children did 
about the same as they would have done in a 
streamed school. H e was not worried about them. 
In a three-form entry school, 59 children had 
gained 153 'O' level passes, and 16 more took 'O' 
level courses and got none. These 16 had put them
selves in for the exam—under streaming they would 
have been nowhere near 'O' level, and rubbing 
shoulders with other 'O' level candidates had 
changed their whole attitude to work. They were 
going on now, in or out of school, to get their 
passes. The only way we could get children to stay 
on was to offer them the opportunity to sit for 
public exams. This was a carrot: but the situation 
would be unchanged so long as there were exams. 
The bright children also did a valuable leavening 
job in the school. 

The backward children 

A s for the very backward, there was a teacher 
with special training and children were withdrawn 
from ordinary classes for a varying number of 
periods a day for their special needs. Music, art 
and P E were not interfered with. This worked 
fairly well in most cases, and by the end of the 
year most were no longer going to remedial classes. 
H e was not satisfied he had the full answer: but 
what was the alternative? It was to put these 
children into classes of 2 0 : and it was a mistake 
to suppose you could give individual attention to 
20 children all with different problems. And children 
in a C class knew they were inferior. 'Our answer,' 
said Mr. Mauger, 'is a lot better than segregating 
these children into streams of the rejected and say
ing w e don't expect much of them.' 

21 



With the average child, he had no doubt there 
was a clear gain. It was difficult even to tell who 
they were. 

In his view, there would be no question of 
streaming in secondary schools if there were no 
streaming in junior schools. But we had to tackle 
the techniques of teaching mixed ability classes. 

Sociometric grouping 

Mr. K. R. Scott, headmaster of Imberhorne 
Secondary School, East Grinstead, asked whether it 
was enough to provide each pupil with any group 
of human beings of a similar age? He thought it 
was not. It was important to discover, discreetly, 
what children made impact on others: and this 
information could be sought through question
naires, English essays and in other ways. When you 
had it, you built up a sociogram showing where 
isolation occurred and where relationships were 
unhealthy. Y o u found out who were the popular 
ones, who were the isolates, who the isolates ad
mired, w h o were admired by the non-isolates, 
where the power groups were in a class, and the 
bases for attraction. When one had this, one could 
begin to measure whether groups were healthy or 
not and whether one wanted them. H e had evolved 
a five-point scale for measuring the health of 
groups. Y o u asked: (a) Does leadership in the 
group change when its activities change; i.e., is it a 
totalitarian group? (b) D o e s each of the members 
of the group subscribe to the same code of con
duct? (c) D o they help each other loyally? (d) D o 
they stand in general for good order and good 
manners? (e) D o members help each other materi
ally and sympathetically? 

When healthy groups existed, they should be 
nourished irrespective of intelligence. In a natural 
set-up children would not always be choosing their 
comrades from their own ability group. 

Having unstreamed four schools (two primary 
and two secondary) he had found that in the initial 
stages teachers—even experienced ones—came some
what reluctantly to the teaching of unstreamed 
classes. The teacher under non-streaming had 
different needs—he must have more books, pictures, 
films, film-strips, radio, means of duplication. He 
must be more like a tutor, helping children to 
report imaginative ideas as well as facts. 

English, he believed, should be setted: this was 
important because the success of the English 
department was the basis of success for other 
teachers in other subjects. The effect of unstream
ing on the English panel was salutary, for the head 
of the department found immediately that old 
methods were unsuitable. He had to put a stronger 

emphasis on those aspects of English in which each 
child might express himself more or less without 
restriction. In the context of free writing the teacher 
of English could find out what a child's difficulties 
were. The great change under non-streaming was 
in the functions of pupil and teacher. The pupil 
became busier and soon found it impossible to 
keep up with the demands made on him by the 
whole staff. He went home tired, sometimes ex
hausted. The teacher, on the other hand, went 
home less tired because he had been stimulated and 
excited by his success, and because he could now 
teach his subject in depth. 

Mr. L. A. Smith, head of the Mark House 
Secondary School, Walthamstow, said that he had 
unstreamed his school six and a half years ago. 
Class-teaching—he hoped, enlightened class-teaching 
—had a place in his school because so many of his 
teachers had been reared under the old system. 
H e had not been able to visualise an absolute 
Daltonian scheme throughout the school. In look
ing for a way of grouping his children, he had tried 
Mr. Mauger's method but found that within a 
month it had become out-of-date. Grouping by 
friendship he had found to be one of the best 
methods. A child could come to him and say 
'Please sir, may I change class?' A n isolate was 
able to find the group where he would be least 
rejected. A pro-school attitude among the children 
had been one of the results of non-streaming. He 
tried to arrange the work so that a child was a 
member both of large and small groups. His was a 
dying school, due to disappear altogether in two 
years time, so he did not set: the sets would be 
too small. 

The use of conversation 

Conversation formed the fundamental technique. 
The teacher had to be able to create in his room 
those conditions in which children were willing to 
talk to him and to one another. Most of the teach
ing was done in the small groups automatically 
created for crafts. 

His area was working-class, and many of the 
children had little experience of communication 
with adults: the school had to make up for this. 
H e took to task those who setted for English 
throughout the whole teaching of that subject. If a 
school worked by the rule of debate then there 
were always children in every class willing to talk, 
and encouragement could be given to those children 
who in a streamed school were the silent ones. He 
found drama very important—several periods a 
week were devoted to theatrecraft. It was the 
school's policy to train children to make their own 
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notes and to engage not only in secondary research 
—using books—but also in primary research where 
opportunities for it could be created. 

Mr. Smith said he wanted to draw a distinction 
between de-streaming and non-streaming. If you 
tried to de-stream at one fell swoop, you got a 
weird conglomeration of children who had once 
been streamed: they remained divided into their 
old As, Bs and Cs. Moreover, those in second and 
third years had received no training in research 
techniques. Training in the new methods essential 
to non-streaming must begin the moment a child 
entered the school. 

He had devised suites of teaching rooms and 
work areas so that he had a full range of practical 
activities creeping into the academic work of the 
children. All the pupils did homework, but there 
was an arrangement with parents that if a child had 
attempted his homework for thirty minutes and 
then seemed to be at sea, the parent could make a 
note in the exercise book: 'Has tried hard but needs 
help.' 

He believed in integration of subjects, and had 
tried all the methods he knew to show children and 
teachers that school subjects formed a unity. He 
had vast exhibitions showing what was going on in 
the whole school. H e had also invented sabbatical 
periods which enabled teachers to see what was 
going on in other rooms. H e had developed what 
he called an 'orbital technique': under this system, 
a teacher was put outside the programme with 
powers to extract from within it children who were 
interested in some particular topic or activity. There 
were eighty children and four or five teachers 'in 
orbit' in the school at any particular time. This 
meant, among other things, that children could be 
'in orbit' for remedial work without anyone being 
particularly aware of it. The danger that a child 
might be 'in orbit' for the same lesson week after 
week was avoided by never withdrawing a child at 
the same time each week. 

The d i s c u s s i o n 

In the discussion that followed these addresses, 
a teacher from a Coventry comprehensive said his 
school always had 20 or so children in every intake 
who could not read. At the other end of the scale 
they had a few pupils of 130 IQ or more, whose 
mathematical age at 11 was about 14, while those 
of others in the school was about 7. As they moved 
further along the school this difference in mental age 
became wider. N o n e of those who had spoken from 
the platform had experience of dealing with an IQ 
range from 130 plus to 70. He would like t o think 

that non-streaming would be successful with such a 
wide range. 

A teacher from Essex said he thought the case 
against streaming had been well made out : he 
was not so sure about the case for non-streaming. 
H e was less worried about how you taught a class 
of wide ability than about what you taught them. 
In many subjects you needed to carry the whole 
class along with you at the same level, and to pass 
from stage to stage. Could more not be done to 
avoid the difficulties of streaming by having more 
setting? « 

Miss Ingram, formerly head of a comprehensive 
school, said she had grouped 1,000 children from 
over 40 different primary schools simply by looking 
at them. She had setted in English for a year, with 
interesting results, but wouldn't like to set regularly 
for this subject. There should be room for experi
ment as to whether to set or not. 

The need f o r flexibility 

A teacher from Abbey Wood, a London compre
hensive school, said that non-streaming should 
mean flexibility of approach. In a non-streamed 
school the point of having the brighter children side 
by side with those of lower ability was that the 
slower ones should be stimulated: in setting you 
couldn't achieve this. 

At Abbey Wood they had two groups, one un
streamed, one streamed. Next year they hoped to 
have three: the first unstreamed, taught by flexible, 
group and individual methods: the second streamed 
but also taught by these methods: and the third 
streamed and taught by ordinary class methods. 
The sample would be a limited one (120 children), 
but the results of the experiment should be interest
ing. 

A head of modern languages from a comprehen
sive school said that in his school the case for setting 
was unproven. All the thousand children in the 
school did French for three years. For two years 
they combined quite happily: but in the third year 
setting became essential, for n o w progress de
pended on an accumulation of knowledge and prac
tice, and there was not by then a sufficient common 
basis. The problem was that the B and C sets hadn't 
enough knowledge of French to carry on for a third 
year, and they should be free to drop i t : but alas, 
they couldn't d o so, because in an unstreamed 
school the forms went on as they were, and one 
couldn't have part of a class dropping a subject 
and another part carrying on with it. 

Another comprehensive teacher said he believed 
non-streaming to be logical and sane at the second
ary stage. His own school was streamed, and it 
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seemed to him there were two concealed problems. 
The first was that the children talked about gram
mar school and secondary modern streams: the 
second was that school was too like the Army— 
if you were very good, or a great nuisance, you 
would receive all the attention in the world. There 
was a depressed area in the middle ability range. 
Under non-streaming, did concealed problems like 
these skulk into the class itself? D i d the brighter 
ones gravitate together? Wasn't the teacher tempted 
to spend too much time with the very bright or the 
very backward, neglecting the middle range? 

A teacher from Abbey Wood said there was an 
added problem in modern language teaching. Some 
children came into the school with no French at al l: 
and it was therefore necessary to set. What would 
happen in this situation in a non-streamed school? 
She agreed that it was difficult to see how one could 
cope in French beyond the second year without 
setting, because it was a cumulative subject. She 
found herself not wanting streaming for any sub
ject but her own. 

Coarse streaming 

Miss Miles, headmistress of Mayfield Compre
hensive School, asked if there shouldn't be a dis
tinction between streaming, which concerned people, 
and setting, which concerned skills. 'It's all a ques
tion of how finely or h o w coarsely you stream,' she 
said. 'At Mayfield we stream coarser and coarser.' 

Another Abbey Wood teacher said he was struck 
by the fact that a great deal of what had been said 
that afternoon came from good teachers w h o were 
naturally inclined to be interested in new ideas, or 
from headmasters who would work their staffs hard 
and well under any system. 

A plea for research came from a former primary 
teacher now working for ACE. There was very 
little to go on if you were in a back street in 
Cambridge trying to answer parents' very worried 
questions. It would be a great help if information 
were coming out of the secondary field as it already 
was from the primary field. 

During a last round of comments from the main 
speakers, Mr. Scott said he wanted to make it clear 
that only in the first three years did he have socio-
metric grouping. H e believed grouping in those 
years should not be complicated in any way by 
reference to any sort of exam syllabus. In the 
secondary schools we had the job of helping 
children socially: and they did not automatically 
make friends. H e violently disagreed with any 
system that involved multi-setting, so that fifty or 
sixty per cent of the time you were involved in 
shifting your groupings. At the end of the third 

year, when, with normal maturation, interest in a 
career became more important than social relation
ships, you tailored a three-year course towards 
whatever exam you thought suitable for each pupil. 

Mr. Mauger stressed that we were already teach
ing unstreamed groups, but the danger was that in 
the streamed situation this was not recognised. To 
feel that we must carry the whole class with us was 
the thin end of the wedge of domination by subject. 

Were the depressed middle range neglected? Yes, 
they were—with poor, inexperienced and uninterested 
teachers. With good teachers, it didn't happen. He 
was not claiming that unstreamed schools were the 
answer to all problems. H e was saying only that 
if children were not given fixed labels, then they 
had a much greater chance of overcoming difficul
ties. 'We have to teach children as children, not as 
abstractions. The old system has proved to be 
wrong and, I think, mentally cruel.' 

Mr. Simon brought the conference to a close by 
saying that those in favour of non-streaming were 
now in the position of trying to get people to 
understand their point of view. The important thing 
—far more important than talk and description and 
argument—was to persuade people to come and 
see non-streaming in action. H e hoped the confer
ence would have given further impetus to discus
sion and experiment. Teachers in non-streamed 
schools should try out methods of research such as 
that being tried at Abbey Wood—and this should 
especially be done in schools large enough to have 
control groups, so that the experiments could be 
seen to be intellectually respectable. 

FORUM 
The next number of F O R U M (January 1965) will 
be a Special Number on Further Education; It will 
include articles by C. A. Thompson, Principal of the 
Brooklyn Technical College, Birmingham; M. E. 
Mumford, Principal of the Cambridgeshire College 
of Arts and Technology; R. M. Prideaux, Principal 
of the Barnet College of Further Education; J. 
Longden, Head of the Engineering Department of 
the Mid-Warwickshire College of Further Educa
tion, Leamington; W. P. Evans, of Imperial Chemi
cal Industries Ltd.; G. S. Brosan, Principal of the 
Enfield College of Technology; W. H. Hatton, head 
of the Department of Building and Engineering of 
the Liverpool College of Building, and others. 

The number will be concerned particularly with 
the age-group 15 to 18. 

24 



Newsom and the Raising of the School Leaving Age 
PETER SHUTTLEWOOD 

M r . Shuttlewood is head of the department of extended courses at New Parks Boys School, Leicester. He 
is also a part-time teacher-tutor in the University of Leicester School of Education. 

Undoubtedly N e w s o m has been welcomed as a new 
weapon in the fight for a more liberal conception 
of secondary education. It is not pie in the sky but 
a collection of realities. Many schools have been on 
the N e w s o m road for some years. The debate has 
lasted twelve months and the spirit of the Report is 
spreading among teachers and administrators. I am 
not sure that it has got much further so we cannot 
afford to be too starry-eyed. 

Some of our problems of a day-to-day nature 
arise out of the structure of secondary education 
and many of us regret that the committee saw fit 
to interpret its terms of reference so that all serious 
consideration of structure was omitted. 

We are faced now in modern and comprehensive 
schools with the problems of preparing for the 
extension of the leaving age to 16, among those 
very pupils who are reputedly the most difficult to 
teach. Clearly many staff are not too happy with 
the practical aspects of this legislative act. This 
feeling is widespread in the more difficult areas. We 
fear it, I suppose, because around the corner are the 
H.O.R.S.A. huts of 1947 still full of children and we 
suspect that the heavy expenditures implied by 
Newsom will not be willingly met by ratepayers and 
local education authorities. The problems of school 
leaving at 15 have not everywhere been solved. Then 
we must be honest about teacher supply. Sir Lionel 
Russell, Chief Education Officer for Birmingham, 
says T h e teacher situation is likely to remain 
extremely grave for the next 10 to 20 years'. When 
a doctor uses such language the patient is likely to 
die. The forces that stand against the teacher are 
strong. Children of 15 are induced by powerful 
aural and visual aids to earn not learn. Children of 
16 are more likely to respond to such seduction. 
We must decide our aims and a practicable policy 
within the confines of the reality which we all know. 

The spirit of N e w s o m must not be misinter
preted. We should ensure the educational validity 
of all we do. It is the easiest thing in the world to 
drop into the child's sub-culture. Y o u become popu
lar but you do not teach. In a short article I can
not discuss what is educationally valid. My daily 

rule of thumb is to teach communication in English 
and Mathematics (the linguistic inadequacy shown 
by Newsom), show the way to social understanding 
and tolerance and urge maturation and the full life. 
I regard communication as all important. By 1970 
I hope I can assume that my 15-year-olds will be 
literate. If not there must be something still very 
wrong with diagnosis, treatment and perhaps size 
of classes at an earlier stage. I have taught in my 
present school for ten years. It is a large boys' 
modern school set in the centre of a very large 
council estate. What I write now relates to what 
we have done in the past and what I would hope 
to do in the future. Our problem is motivation. In 
such an area the virtues of education are not 
apparent to all. 

Fifth-year schemes 

On the child's entry into the fifth year he should 
be given as much choice of work as possible. W e 
divide our forms into four types in our present 
final year—woodwork based, metalwork based, 
art/printing, physical activities. Each form has the 
equivalent of one full day's work in its specialised 
area. Groups are small and much fruitful work is 
done. The printers have several platen machines 
and different founts of type. They print programmes 
for school activities, letter headings and so on. We 
have obtained all our equipment quite cheaply, pay
ing for it by voluntary contributions, musical con
certs and plays. The metalworkers work on car and 
motor-cycle engines and on more orthodox metal
work shop techniques. We have been much 
hampered by shortage of space. The physical activi
ties form goes out of school on Tuesday afternoons 
and sometimes all day, sailing, canoeing, rock 
climbing, trekking, cooking and map reading. All 
forms go out on initiative tests every six weeks in 
the county to expose the boys to discomfort, fatigue 
and mental challenge. I hope to extend this Adven
ture training into weekend work. We rent from a 
nearby River Board a small island which we use 
in these activities, although vandalism in the locality 
has almost brought us to a halt. 

25 



All this work is used as a motivation in English. 
Our main aim is to buttress and extend literacy. 
Generally the N e w s o m child does not like English 
and Mathematics. Surely we are better at our job 
than that? We show films once a fortnight through 
the year and much good work springs from them. 
For example I do work on Bias and run a German 
wartime newsreel and an excerpt from an American 
war film showing the apparent immunity of both 
nations from cowardice, double dealing and disaster. 
I do not exempt Britain from the course, by the 
way. Work in English is strengthened by use of a 
short wave radio receiver in the stock room, fort
nightly inter-form competitions, advertising analysis, 
wall newspapers, mock newspapers, tape recorder 
work, criticism of television and films. 

Effective facilities needed 

This year we are building, with the blessing of 
the L.E.A., a large fourth-year centre containing 
space for a Morris 8, benches and visual aids and 
through a movable dividing wall, a heavy crafts 
room. I hope to link Roadcraft with the motor 
maintenance course. Recently I spent a day at an 
Infantry Junior Leaders Battalion. Could we in 
secondary schools have just a small share of the 
hutted, heated and lit space they have? Elasticity 
must be our rule. Why cannot boys take a cooking 
course and girls car maintenance? The facts of 
modern life seem to demand it. If the facilities are 
not in our building then let us swap with the girls 
school next door. Our years' extension is our oppor
tunity. 

I hope I am not leaving an impression of dilet
tantism. During the week not more than one day is 
spent upon the form's specialisation—the rest of 
the week covers the orthodox time-table with breaks 
for films, visits and initiative tests. The mathe
matics is of a realistic nature—traffic census, navi
gation problems and so on. Discussion techniques 
are used widely in R.E. Because of this extra-
classroom motivation the work more directly con
cerned with literary and mathematical skills is far 
more successful. 

I think it is vital that boys of 15 and 16 should 
have a special position within the school with exclu
sive use of lawns and parts of the school building 
and special responsibilities. I would welcome a fifth-
year centre as described by the Ministry Develop
ment Group in N e w s o m — a most impressive part 
of the Report. Certain schools in some authorities 
are being developed as Youth Centres. The new 
buildings could certainly be planned to have a day 
and evening function. It should be clearly a privilege 
to belong to the fifth year and I would move more 

and more towards the use of a fifth-year elected 
Council as my disciplinary controlling body. This 
works in our present final year, practically the only 
sanctions being censure and withdrawal of privi
leges by the boys' peers. 

It is going to be essential that staff working in 
the extended year should have a clear conception of 
what is involved. There will have to be changes in 
attitudes. Newsom says 'the school programme in 
the final year ought to be deliberately outgoing— 
an initiation into the adult world of work and 
leisure'. The teacher should be trained to do this— 
I am not sure that at the moment he is. I do not 
want to say much about training but it might not 
be a bad idea if experienced teachers could become 
involved in the process of training and assessment 
without having to opt out of teaching. It is also true 
that our best, most mature people often get pro
motion and move further away from the child. I 
would like to see them able to stay on the classroom 
floor and still obtain salary and status increases. 

Many people underrate the inhibiting power of 
the huge bronze doors of the local Technical 
College and College of Further Education or the 
apparent social tightness of existing leisure groups. 
Our boys find it painful to make the step into 
Technical College, amateur theatre, rugby club or 
sailing club. The people who inhabit them do not 
bite but there is a strong belief that they do. We 
educate for life—we should help the boys to step 
from school to adult life even if we hold their hands 
and take them across the threshold. The links that 
N e w s o m would like to see are of this nature. 

Links with Further Education 
We ourselves should renew our links with staff in 

Further Education centres of all kinds to see that 
our pupils are pressed forward as far as their 
abilities and inclinations will allow them to go. If 
we do not believe in the universal good of Further 
Education, who will? As far as introduction to work 
is concerned I hope that local industry will co
operate on a much bigger scale than before. I 
envisage day-long visits where my boys can go into 
the byways of factory and office life, really have 
time to talk to people and understand more of the 
atmosphere and processes. If the job of Careers 
Master were properly assessed he would have time 
to make these contacts and act as an effective link 
between school and work. 

I have said nothing of examinations but it is 
probable that of the range of our fifth-year pupils 
some will take 'O' level and some C.S.E. I still hope 
that C.S.E. will not prove restrictive and it should 
not if we are strong enough to fit the examination 
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to what is educationally desirable and not the 
reverse. Apart from those children who take public 
examinations and need some practice in techniques 
I see no use at all for marks or competitive tests 
of fact acquisition during the day-to-day running of 
my courses. Progress is measured by standardised 
tests of attainment and, more important, by the 
constant control and judgment of staff working 
with the boys. In English, for example, if there is 
a ferment of work and the class is not overlarge we 
can produce at the end of the year a fair and com
plete assessment of the boys' work in that subject. 
Newsom says the boy has a right to some report 
upon his work at the end of his course. I agree but 
I think an examination based internal leaving certifi
cate is neither necessary nor desirable. 

Parity of esteem 

My suggestions will apply largely among the non-
examination boys. Because of the nature of exami
nations freedom to exploit the day-to-day situation 
and to get out of the form room is elusive but the 
spirit of the schemes should spread where possible 
into the 'O' level and C.S.E. areas of the school. 
By using such methods with our fourth year leavers 
in the past years we have certainly achieved parity 
of esteem between examination and non-examina
tion boys—both in the eyes of boys and parents. In 
fact our problem is often to persuade an examina
tion boy that his work is as purposeful as those 
of his fellows in the middle streams. Of those boys 
who were retarded at 11 + and have received a con
centrated specialised course to combat this, the 
extra year will be invaluable. It will let them spread 
themselves, acquire social graces they may have 
lacked, gain confidence and maturity. The retention 
of their newly-acquired literacy will prove more 
probable. 

Our pupils are not going to wave any banners 
upon entry to their extra year unless we motivate 
them with work relevant to their interests and con
ditioning. We need mature staff trained to an aware
ness of the problems of this sector of secondary 
education, staff who know what professional stand
ards mean. We need to win over the ratepayer to 
our view that every child is worth educating to the 
full. Jack Walton gave some indication of the cost 
in the last number of F O R U M . I think he under
estimated it. Our pupils will not be pushed around, 
they will not be taught at but they will work with 
us. The old conception of the classroom as the 
powerhouse of the school is not outdated if we 
revise our attitudes and provide a new fuel. It is 
an exciting prospect. 

The Local Authority and the 
Probationary Year 

E. L. EDMONDS 

Dr. Edmonds is a Past President of the National 
Association of Inspectors. He is the author of 
The School Inspector (1962), a history of the role 

of inspection in the organisation of schools. He 
deals here with some pressing problems in the 

organisation of teacher training. 

In the last few years, long-overdue research has 
begun into the problem of first-year teachers, and 
a working party, representing the N.U.T. , the 
A.T.C.D.E. , and the N.A.I.E.O., is currently review
ing the situation. The general picture is already 
familiar; over half of all probationer teachers d o 
not experience any difficulties; about 3 per cent to 
5 per cent have to serve an extended period of 
probation (usually six months). One alarming figure 
of 7 per cent leaving teaching at the end of the first 
year for other posts needs very close investigation; 
such wastage in so grave a time of national teacher-
shortage cannot be tolerated; wastage from other 
causes, notably marriage by women teachers in 
their first year, has already prompted some critics 
to query how 'prevalent' human nature should be. 

But a more insidious problem may be created by 
the impending separation of L.E.A.s from teacher 
training altogether, as recommended by the Robbins 
Report. Representation of up to one-third on the 
new governing boards for Colleges of Education 
may not amount to much from a Local Authority 
point of view; and the new-found academic freedom 
of the colleges may only serve to emphasise the 
deep-rooted L.E.A. suspicion (sometimes fostered by 
students' own comments at interviews for initial 
posts) that in pursuit of general education, colleges 
lose sight of professional training as it is needed in 
the classroom in so many different contexts. These 
suspicions may be largely unfounded; nevertheless, 
they do exist, and they may grow after separation, 
unless some means are found for other fruitful 
relationships between college of education and 
L.E.A. 
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A suggested means is to extend the present three-
year course or diploma year into the first year of 
teaching. Thus, no teacher would gain 'recognition' 
at all until he or she has satisfactorily completed one 
year of teaching. 

The proposal would have several advantages: 

1. It would serve to 'marry' L.E.A.S and Schools of 
Education. For example U .D .E . and College 
tutors would have a proper reason for asking to 
see all reports made by the L.E.A. officer (heads, 
inspectors, etc.), and at present rightly regarded 
as pastorally confidential to teacher, head teacher, 
authority and /or Department of Education and 
Science. Such a 'feed-back' would enormously 
benefit their own processes of assessment of a 
teacher-in-training. 

2. It would take the sting out of the divorce of 
L.E.A.S from their colleges which, incidentally, 
seems likely to come in the next five years, if 
only for the sake of the whole future academic 
status of a unifying profession. Most colleges 
will move into the university orbit eventually — 
the few that have done so already have hand
somely proved the point. Under this new pro
posal for a composite course, L.E.A.s would still 
retain a national connection with teacher-training, 
which is the field wherein they must be allowed 
to have garnered a rich experience. This would 
not (and must not) be lost to the profession. 

3. It would hasten the demise of this truly remark
able anomaly in English education that if a 
graduate comes direct into teaching (i.e. without 
a training year) he can gain immediate 'recogni
tion' if he satisfactorily completes his first year's 
teaching. Under this new scheme, a training year 
would be obligatory; and one would hope that 
the direct grant and independent schools would 
co-operate here. And if anyone doubts the 
efficacy of the one-year Diploma course, facts 
dispel them: the failure rate for the untrained 
first-year graduate teacher (reckoned on extension 
of probation) is three times higher than that of 
the trained graduate. 

4. It would facilitate further research into the whole 
nature of the first year of service, the more so 
if it led to experiment in new types of appoint
ment. Thus, why not a series of half-and-half 
appointments between L.E.A. organising inspector 
and college lecturer? These might be, say, three 
days in college and two days in schools spent 

specifically with first-year teachers; or other per
mutations of time, on a termly basis, perhaps, 
could be investigated. One would hope that the 
young teacher, the college of education, and the 
L.E.A. would all benefit from this widening port 
of experience. It would certainly make far more 
flexible the interchange of staff between college 
and L.E.A. and in a rapidly expanding pro
gramme for teacher-training, this might be of 
even greater value than it undoubtedly is now. 

It is idle to pretend there would not be many 
difficulties. A few are: 

(a) The L.E.A. with its inexorable administrative 
logic, would want to know the nature of its own 
executive links with 'half-time' inspectors. There is 
a partial parallel of course in the case of some 
educational psychologists whose salary is paid half 
by the Education Department and half by the 
Medical Department: this arrangement usually 
works satisfactorily. In the ultimate resort the pay
master is the same in both cases. But something 
more precise might be required vis-a-vis the new 
University Schools of Education (and it is hoped 
that the constituent colleges will not be at the end 
of the financial queue under any new dispensation). 

(b) Again, the proposal might exacerbate rather 
than heal the sometimes strained relations between 
the 'maintained' and the independent system of 
education. Thus, already it is not unknown for the 
latter to have 'appointed' to its ranks a number of 
teachers in training long before the plumb-line of 
Easter agreed to by all the appointing L.E.A.s. The 
independent and direct grant schools have their own 
shortages of staff of course, no less than maintained 
schools; some in principle in any case like to appoint 
direct from the university degree course. An almost 
superhuman act of faith, therefore, will be required 
if the proposed integration of a first year of teaching 
with the teacher-qualification is to be 100 per cent 
operative—as it must be to stand any chance of 
success. It is emphasised that clearance from proba
tion in these cases would continue to be a respon
sibility of the Department of Education and Science 
(through Her Majesty's Inspectors of Schools as 
heretofore). 

(c) Looking further ahead, the proposal might 
prove to be creative in development of one of the 
most forward-looking ideas of this half-century, 
namely professional unity. T o have administrators, 
inspectors, and teachers all working together in a 
joint enterprise would gladden the hearts of so many 
who cherish the ideal of a unified profession. 
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Grading and Conditioning 
C. G O D D E N 

Afr. Godden has been Head of the English Depart
ment in a non-selective four-stream secondary school 
for the past seven years, during which time {and for 
many years before) he taught fourth year boys and 
girls in the lower ability ranges as well as those in 
the higher streams. He is at present form master as 
well as the English teacher of the lowest stream 

fourth year class. 

Readers of F O R U M who are concerned with 
primary education have for long accepted the im
perative necessity to rid the primary schools of the 
pernicious evils of 'streaming'. Indeed, many w h o 
have never perhaps heard of F O R U M , but w h o have 
felt its indirect influence, have come to believe that 
'streaming' must g o in the primary schools. 

So far, however, apart from an occasional indirect 
comment in contributions to F O R U M , there appears 
to be what amounts to a conspiracy of silence on 
secondary school 'streaming'. In your Spring issue 
writers o n N e w s o m rightly condemned the report's 
pussy-footing approach to the subject. It is time 
those of us who have to live and work with the 
problems which streaming creates proclaimed and 
explained our disgust at a system whose effects in 
the secondary school are so much worse than they 
are in the primary school. Let me, therefore, be the 
first to rush in where, perhaps, those more qualified 
fear to tread. 

Conditioning effect of streaming 

The first and most disturbing thing about 'stream
ing' (or 'grading' as it would surely be more accurate 
to call it) is its sheer inhumanity; its breathtaking 
assumption that human individuals are so many eggs 
to be sorted, boxed and given an appropriate label. 
But, inevitably, worse is to follow. Having decided 
that some of these human individuals are Epsilons 
and some are Alpha-pluses, we then, often with the 
best and most benevolent intentions, proceed to 
condition them to accept the labels we have bestowed 
upon them. The fact that at about thirteen or four
teen many of these boys and girls become bitter and 
subconsciously refuse to accept the status of ' B \ ' C 
or 'D' citizens surely gives rise to that hatred and 
contempt of all things connected with school life 
that so many of us expend so much time and energy 
trying in vain t o dispel. 

It is not necessarily, as implicitly suggested in the 
N e w s o m Report, our teaching which is at fault; 
much of the kind of teaching advocated, I have seen 
carried on by skilled and experienced teachers. The 
fault lies in the grading and conditioning of develop
ing human individuals whose natural strivings to 
mature in mind and spirit have been stifled by 
repeated doses of the same medicine. Can we wonder 
that they are unco-operative and anti-social? The 
wonder is that they don't pull the schools down 
over our heads. That they don't quite do this is, I 
believe, due to the patience, understanding and pro
fessional skill of their teachers. H o w many times has 
one heard teachers comment on the differences 
between the bright, eager eleven-year-olds and the 
surly reluctant louts w h o are the same children four 
years older. 'What have we done to them?' we say. 
The answer surely is, 'We have graded and condi
tioned them.' 

Perhaps though, there are strong educational 
arguments for the practice of 'streaming', strong 
enough in fact t o outweigh the social disadvantages. 
There is first the argument that the 'high-flyer' might 
be held back. There is, of course, n o evidence for 
this, but if the argument were to be taken seriously 
it makes the slanderous assertion that teachers are 
more concerned to help those few children—very 
few in non-selective schools it would be argued— 
who are least in need of help, at the expense of the 
majority who need it most. The contrary argument 
has more apparent validity—that the less able chil
dren can be more effectively taught in a 'streamed' 
class than in a mixed ability class. Here again there 
is no evidence, but the theory is hardly borne out in 
practice. The social segregation of the less able, with 
the resulting non-co-operative attitude it engenders, 
scarcely makes for effective learning. 

If schools unstream their classes, there will, of 
course, still be a need for some remedial teaching 
in small groups for retarded or backward children, 
but only, I suggest, in the basic skills of reading and 
number. Children could be withdrawn from their 
normal classes for these periods only, or perhaps 
when their classes are doing modern languages or 
mathematics. These children should, however, be 
returned to normal class-work as soon as possible; 
as the Newsom Report suggests 'the time spent in a 
remedial class should be kept to a minimum'. Such 
groups would be very small and it should be possible 
through the individual attention given to each child 
to intergrate them completely in their own classes by 
the third or fourth year. 

Finally, we are told that the teaching of mixed 
ability classes is difficult if not impossible. Apart 
from a natural resentment at the slur on the pro
fessional skill of the nation's teachers, d o we not 
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find the teaching of our present adolescent ' C and 
'D' classes difficult if not impossible? 

A Series of Modern Social Studies 

OUR 
COMMUNITY 
AT WORK 
John Hanson 

An important new series of twelve books 
which will stimulate pupils to achieve a 
fuller understanding of their social en
vironment. Designed for pupils in their 
last four terms at school, the books cover 
life and work in our community. In 
classes working for such examinations as 
CSE this series provides the broad cover
age that links specialised study to every
day life. 

Ready now 
R E D SET A. 6s. 6d. 
B o o k 1 Essential Services 
B o o k 2 Communica t ions 
B o o k 3 Planning and Government 

Ready January. 6s. 6d. 
B L U E SET D . 
B o o k 10 Y o u t h E m p l o y m e n t 
B o o k 11 H o m e Life and C o m m u n i t y 
B o o k 12 Out look and Att i tudes 

Yel low Set B and Green Set C will be 
ready Spring 1965. 

The devaluation of personality 

Are there, however, any positive educational 
advantages in non-streaming it may be asked? Here 
there would seem to be some definite evidence, pub
lished, I think, in F O R U M within the last two years, 
which showed a clear rise in attainment levels in an 
unstreamed junior school over a streamed junior 
school. 

This would seem to support the most disturbing 
of all educational consequences of streaming: that 
the attainment gap between higher and lower streams 
is progressively widened as the children get older. 
This is due in large measure to what the Newsom 
Committee describe as 'well-intentioned simplifica
tion' and a disregard of the Report's assertion that 
'boys and girls, properly taught, can reach much 
higher standards that is commonly assumed'. 

Another problem with which most F O R U M 
readers will be familiar is the annual or terminal 
staff meetings to decide borderline cases of promo
tion and demotion, the results of which are rarely 
satisfactory, especially to the parents of those chil
dren who have been demoted, while they are often 
disastrous to the demoted children themselves. 

But whatever the educational effects of non-
streaming may be, there can surely be no doubt that, 
if this method were used, our secondary schools 
would be much happier communities; and that those 
children who are 'underestimated and under
employed, in the sense that their occupations in 
school commonly make insufficient demands on 
them' would n o longer regard themselves as people 
of inferior status for whom the school has little or 
nothing to offer. 

It would be absurd to pretend that non-streaming 
would completely eliminate all problems of 
behaviour: we should have to tackle misfits of one 
kind or another, but at least the problems would not 
be aggravated by the devaluation of the human per
sonality that the present system of grading and 
conditioning produces; and the misfits by being 
scattered among a number of classes, instead of 
being herded together as they so often are, could 
receive the necessary individual attention and help 
from the form teacher. 

As I see it, the case for non-streaming on both 
social and educational grounds is unanswerable. I 
firmly believe, therefore, that the abolition of stream
ing in secondary schools of all kinds would be of 
greater value to English education than the attain
ment of every one of the Newsom Report's 
admirable proposals. 
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Visit to the German Democratic 
Republic 

H . R A Y M O N D K I N G 

In April 1964 four members of the Editorial Board 
of F O R U M visited the German Democratic Re
public at the invitation of Dr. Wolfgang Reischock 
acting on behalf of the Editorial Board of Deutsche 
Lehrerzeitung. This Teachers' Journal, along with 
some twenty other educational periodicals, issues 
from the Volk und Wissen Verlag (V.W.V.), official 
educational publishing organ of the G.D.R. 

'We regularly receive your interesting and well-
edited journal,' wrote Dr. Reischock. 'A number of 
the problems you deal with are also being discussed 
in this country, although the social and political 
foundations of education are quite different from 
yours. As we think that mutual information on our 
problems, activities, and experiences can contribute 
not only to the development of education in our 
countries but also to a better understanding between 
our teachers and our peoples, we should much 
appreciate it if we could get into closer contact.' 

The members of the F O R U M Board who were 
able to accept the invitation were most hospitably 
received and given remarkable opportunities, in a 
relatively short stay, to study various aspects of 
'polytechnical education' in schools, colleges, uni
versities, factories and farms. A report on their 
impressions requires more space than can be given 
in the present number. 

In this brief account of an eminently worthwhile 
tour, the most—and the least—that can be said is 
that we noted a number of developments being 
systematically carried out that we find admirable 
where, in our own system, they already exist or are 
being tentatively introduced or foreshadowed. The 
ideology from which the G.D.R. education system 
derives is not the sole provenance of certain edu
cational principles and practices which we found to 
be good. 

Moreover, at a time when our own educational 
system and outlook are undergoing considerable 
changes, it would be profitable, we thought, to pay 
attention to a range of experiments that are going 
forward, and the operational research by which they 
are being tested: in school organisation, mixed-
ability groups, and syllabuses; in the motivation of 
pupils through realistic, applied, and socially 
relevant studies; in the relations between the school 
and the social and industrial life of the community; 
in opening routes to university education for all 
sections of the population; and in the training of 
teachers for the approaches that their polytechnical 

education calls for, and that we could profitably 
adopt or adapt with many of our own pupils. 

We were impressed by the manifest care the 
people of the G.D.R. have for their children: not 
only parental and pedagogic care, but one that 
manifests itself as public care in action. Whether 
we approve their route or not. they have gone 
further along it than we have along ours towards 
the 'educative society'. 

* * * 
A full report of the delegation's visit will be pub

lished in the next issue of FORUM. Ed. 

The Swing to Comprehensive 
Education 

A further article on local authority reorganisation 
plans was announced for this issue. The article was 
to deal with the plans for Manchester and Liverpool, 
both of which are concerned to abolish the selection 
examination by the development of forms of com
prehensive schools. 

However, at the time of going to press, neither 
authority had completed the final preparations. It 
is understood that both authorities will finalise their 
plans in the autumn and it is hoped to include an 
article analysing these proposals in the next number 
(January 1965). 

PRELIMINARY NOTICE 

F O R U M 
is publishing a paperback entitled 

N O N - S T R E A M I N G I N T H E 
J U N I O R S C H O O L 

A symposium of articles already published, 
many of which are out of print 

Contributors include : 
T. Adams E. Harvey 
A. B. Clegg F. D. Houghton 
K. Coram D. M. Thompson 
Myrna Blumberg C. H. Zoeftig 
G. Freeland N. Whitbread 

Together with the Evidence submitted to the Plowden Committee 
by the FORUM Editorial Board and a bibliography 

Publication date: mid-November, 1964 

PRICE FIVE SHILLINGS (5s. 5d. post free) 

Available from : "Books", FORUM, 71 Clarendon Park Road. 
Leicester, and from booksellers 
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Book Reviews 

Educational Psychology and 
Progressive Teaching 
E. A. LUNZER 

Dr. Lunzer is lecturer in educational psychology at 
the Manchester University Department of Education. 

J. H. Flavell, The Developmental Psychology of 
Jean Piaget. Van Nostrand, 1963. (68s.) 

J. McV. Hunt, Intelligence and Experience. 
Ronald Press, 1961. (64s.) 

L. S. Vygotsky, Thought and Language. M.I.T. 
Press, Wiley, 1962. (45s.) 

Progressive teachers may reasonably complain that 
they have not always been well served by educa
tional psychology. Until recently this has offered 
little by way of theoretical inspiration for the 
development of new methods, and few experiments 
have been directed to their validation in the labora
tory. 

Many different theories of learning have been put 
forward by psychologists. Some, like the theories of 
Tolman and Gestalt psychologists, come fairly close 
to the kind of position which a sympathetic and em-
pathetic teacher might reach in his efforts to come to 
grips with the learning problems of the children in 
his charge. Others, like the behaviouristic theories of 
Hull and Skinner, seem altogether too formal and 
remote from day-to-day human learning in the 
classroom. But from the standpoint of the present 
day, there can be little doubt that the concentration 
of effort on the search for the most general prin
ciples of learning, which would be equally applicable 
to animals and to children and adults, has tended to 
shift the interest of psychologists away from the 
analysis of those specific learnings which are of the 
greatest interest to the teacher. 

In particular, psychology has had but little to 
offer by way of elucidation of the manner in which 
children acquire the concepts and skills which g o to 
make up the greater part of school education. A part 
of the reason was n o doubt the belief that one could 
hardly expect to reach a scientific understanding of 
complex, conceptual learning before gaining a 

thorough grasp of the processes involved in the 
simpler learning of animals. But this is by no means 
the whole story; and a large part of the explanation 
lies in the fact that psychologists have long held a 
concern with 'ideas' to be inconsistent with a 
rigorous and scientifically objective approach. Nor 
is the suspicion wholly without foundation, for not 
only is objective investigation difficult in this field, 
but it is even more difficult to weld theory and 
experiment into a whole, so that the outcome of 
experiments yield unambiguous confirmation (or 
information) for the postulates of the theory. 

It is this situation which has enabled the theory 
and practice of psychometry to gain so large a share 
of the interest of educational psychology, both in the 
training of teachers and in educational administra
tion. The forward-looking teacher is alarmed, not 
so much because he fails to recognise the existence 
of individual differences, but because his vocation 
commits him to the belief that, at least insofar as 
such differences affect what is learned and how well 
it is learned, these differences must themselves be 
partially under his influence. Given the best methods 
of teaching, it should be possible to accelerate the 
progress of all children, and, more important, to 
raise their ceilings, even if it is neither possible nor 
even desirable to eradicate the differences between 
them. 

Three important books 

The publication within a short period, of three 
important and general psychological books, all of 
which are more or less directly concerned with what 
children learn and how they learn it, is certainly an 
expression of a changing outlook in psychology. It 
is no accident that one of these is exclusively 
devoted to the work of Piaget, while a second draws 
heavily on it. For the work of Piaget represents the 
most thoroughgoing attempt to date to extend the 
psychology of development and learning so as to 
compass the emergence of new and increasingly 
powerful modes of conceptualising experience, and 
hence of new ways of learning which draw on these 
new systems of conceptualisation. 

Fla veil's The Developmental Psychology of Jean 
Piaget is a summary account of Piaget's theoretical 
and experimental publications. Although it extends 
to 446 pages, the writer has had to exercise a great 
deal of selection in deciding on what material to 
include in his treatise. The bibliography alone covers 
16 pages and lists no less than 137 books or 
periodical articles bearing the name of Piaget either as 
author or as co-author. N o one who is familiar with 
the work of Piaget can doubt that Flavell has done 
a magnificent job, and that his book will long serve 
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an important function as a guide to the student and 
as a major source of references. 

Flavell's aim is to provide a complete exposition 
of Piaget's theory together with a representative 
cross-section of his experimental work. In his 
preface to the book, Piaget himself recognises the 
difficulty of the task and acknowledges the excel
lence with which it is executed. 

The most important criticism one would make 
concerns Flavell's attempt to separate theory and 
experiment. This makes some of the expository 
chapters both dreary and difficult, while the signifi
cance of the experiments is not always adequately 
brought out. Fortunately, Flavell has not always 
adhered to his own plan. Thus his summary of 
Piaget's studies of early development is the more 
satisfying in that there he uses the observational 
and experimental material to illustrate the theory. 
The same holds true of the penultimate chapter, on 
related studies, which will unquestionably prove a 
most rewarding source of materials both for ad
mirers of Piaget and for his critics. 

A new critique of 'intelligence' 
Hunt's Intelligence and Experience is the most 

significant of the three books under review. In 
essence it is a polemic directed against the twin 
theories of fixed intelligence and pre-determined 
development. Because it is also an extremely 
scholarly work, it is no exaggeration to say that its 
publication constitutes a landmark in the history of 
educational psychology. 

In his first three chapters, Hunt examines the 
evidence in favour of fixed intelligence and pre
determined development and finds this insufficient 
to justify educational practices based on these 
premises. The view which he advocates as an 
alternative involves the conception of development 
as the outcome of continuous interaction between 
the organism and the environment. The fourth 
chapter considers some of the main sources of 
support for such a view, particularly from among 
recent neurologically or cybernatically oriented 
studies of the learning process. 

The central portion of the book is again a 
summary of Piaget's contribution, which Hunt 
takes to be the most comprehensive and detailed 
account yet available of the way in which know
ledge arises as a result of the interaction between 
organism and environment. While Hunt's resume* is 
necessarily briefer than that of Flavell, it has the 
advantage that Hunt is more concerned to present 
the work of Piaget in a language which will prove 
acceptable to the more pragmatic Anglo-Saxon 
reader. A second feature of his expose* is the free 
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young people.' Teachers World 
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use of diagrams to illustrate experimental situations 
and a constant endeavour to bring out their 
theoretical import and their implications for 
educational practice. 

Hunt's main thesis is that the appearance of new 
and more effective ways of handling experience 
depends on the provision, at each stage of develop
ment, of suitable 'matches' between the demands of 
the environment and the strategies already available 
to the child. Ideally, the former will exceed the 
latter, so that the child is compelled to reorganise 
his handling of situations, but only by a small 
margin, so that he can do so. Because Piaget supplies 
a new understanding of the ways in which children 
do organise their experience at successive stages, 
the provision of such matches is made easier. 
Education must harmonise with spontaneous 
development, and at the same time it must antici
pate its course. 

In his penultimate chapter, Hunt provides a 
detailed survey of other studies bearing on his 
theory of learning by 'match' between organism and 
environment, adducing a number of classroom 
experiments as well as numerous clinical and 
laboratory studies. H e does not deny the existence 
of individual differences but concludes that given 
more effective ways of teaching, the intelligence of 
all children may well reach ceilings which exceed 
their present levels by as much as 30 points of IQ. 

N o t everyone will agree with Hunt's arguments 
and he himself is well aware that the evidence is 
still less detailed and less conclusive than one might 
wish. It remains that his work constitutes a major 
challenge not only to the research worker but also 
to the practising teacher. It may be that some day 
his far-reaching vision will be so out-passed by 
events as to appear positively conservative. 

A brilliant essay 

Vygotsky's monograph is very different from the 
other two books. While they were written in the 
late fifties and sixties, Thought and Language was 
first published in 1934; and while the others are 
scholarly treatises designed for study and reference, 
Vygotsky's is a brilliant essay to be read in a couple 
of evenings. Yet the reader cannot but be struck 
by the way in which Vygotsky anticipates current 
theoretical trends. Although much of the book was 
written in criticism of Piaget's earliest works, 
Vygotsky's emphasis on the crucial role of systema
tisation in the developing power of thought is in 
fact wholly consonant with all of Piaget's sub
sequent work. 

Vygotsky's thesis is that thought and language 
are separate in origin but subsequently become 

34 



more and more dependent on one another. Both are 
modified in the process. The language of thought 
is not the same as the language of speech, for it is 
a later development. Yet language plays a central 
part in the organisation of thinking, and it is 
language which makes the systematisation possible. 

I myself incline to the view that Piaget is correct 
in his belief that the systematisation of thought is 
the leading strand in cognitive development, and is 
not a mere by-product of language. But it is almost 
certainly true that Piaget underrates the influence 
of language on the process. In particular, the current 
emphasis on the role of language in education is 
surely justified. Nowhere will the reader find a 
richer and more provocative source of inspiration 
than in Vygotsky's Thought and Language. 
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